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Self-Access Centres are important places for language learners, especially for 
those learners who have no opportunity to practice the language outside the 
classroom. They are also important for guiding students to become independent 
learners who take responsibility for their own learning.
This need makes it essential to establish effective study areas for students to 
practice the language that they are learning. In this study the focus was on the newly 
organised Students’ Self-Study Centre (SSSC) at Eastern Mediterranean University. 
Since the use of the new SSSC was a completely new experience both for the 
students and the class teachers, it was necessary to evaluate the effectiveness of the 
SSSC in terms of contributing to autonomous learning.
To evaluate the effectiveness of the SSSC, a case study was conducted at 
EMUEPS. Firstly, the appropriateness of the resources and the adequacy of the
facilities in terms of supporting autonomous learning were found. Then, the 
practices that students, class teachers and the SSSC staff engaged in in the SSSC 
were analysed in terms of the activities and the interaction patterns that they 
preferred.
The data collection procedure started with a preliminary e-mail questiormaire. 
Then, two parallel questionnaires were prepared for students and class teachers. The 
questiomiaires were distributed to students and teachers at eleven classes from 
different levels in the institution. After that, formal interviews were held with the 
administration, specialist teachers and the SSSC staff Finally, students class 
teachers and the SSSC staff were observed in the centre during both open-access and 
scheduled-class hours.
The data collected were analysed by calculating the means and the 
percentages of the questioiuiaire responses. The interviews were transcribed and 
grouped under specific topics and the observations were analysed in terms of the 
activities and the interactions that the students, class teachers and the SSSC staff 
were involved in.
The results indicated that the resources were appropriate and the facilities 
were adequate in terms of promoting autonomy. However, there was still a need to 
provide more relevant materials prepared according to the interests of the students. 
Another point to be taken into account was the desire for an increase in the study 
hours of the SSSC. The presence of class teachers was found to be useful since
students needed guidance in effective use of these resources. However, the results 
also indicated a need for increased training for both the students and class teachers 
on the aims, purposes and functioning of the SSSC.
The practices that the students were involved in suggested that using 
computers were the most preferred and most useful resources for self-study. This 
suggests that computers should be provided with more language-based facilities 
appropriate to the needs of the students.
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CHAPTER 1 INTRODUCTION
Introduction
In educational philosophy the phrase “learner autonomy” has become a key to 
understand the whole process of language teaching and learning. As Benson (1997) 
states, it is regarded as a “legitimate goal” and “more or less equivalent to effective 
learning” (p. 18). These issues have made educators feel the responsibility for 
seeking ways to achieve this goal in the field of education.
However, it is not always possible to achieve this goal strictly within the 
limits of a classroom where things are under the direct control of a teacher. Sheerin 
(1989) explains this saying that in such situations learning becomes teachers’ 
responsibility and students become passive without any responsibility over their own 
learning. She emphasises that such traditional roles, especially on part of students, 
lead to lack of responsibility and independence as a result of “lack of involvement 
and self investment” (p. 3).
As indicated by Benson (1997), another important factor for reaching this 
ultimate goal of autonomy is viewing students as individuals with “their own 
preferred learning styles, capacities and needs” (p. 6). Taking a similar perspective 
Sheerin (1989) says that educators should also take students’ individual differences 
into consideration while maintaining their learning needs. She adds that these 
differences have a close relationship with their psychological differences, study 
habits, personality differences, motivations and different purposes in their language 
learning experience. This relates to another very important issue as classroom 
language teaching alone, usually with a specific teaching method, would not be 
sufficient to meet the differing needs, preferences and capacities of individual 
students.
Another important factor that is directly related with student autonomy is 
equipping the learners with the necessary skills and strategies to facilitate their 
learning. Sheerin (1989) emphasises the importance of learning how to learn for 
students to be more successful in the process of education.
Self-access centres can provide support to traditional language classrooms. 
They provide students with individual study opportunities and opportunities to 
become autonomous learners in guiding them to take more responsibility over their 
learning since they are designed and equipped with resources and facilities that serve 
this aim.
Background of the Study
At Eastern Mediterranean University English Preparatory School (EMUEPS) 
English is taught to students who are expected to continue their university education 
in English. As clearly expressed in its mission statement, EMUEPS aims, “to 
provide students with the English they will need to enter their chosen field of study at 
Eastern Mediterranean University (EMU); to develop study skills relevant to 
academic work; to foster autonomy in the learning process; and to contribute to the 
improvement of quality of the learning and teaching of English within the university” 
(Teachers’ Handbook, 1998-1999, p. 2). However, informal feedback obtained from 
teachers in the past suggests that students generally rely on their teachers and do not 
study on their own. They are usually not able to express their learning preferences 
while studying English and they are usually limited to classroom learning. Since 
they generally lack certain skills and strategies necessary to team a language, they 
cannot go beyond classroom teaching to make use of the other resources available 
outside the classroom. For these reasons, the administration puts much effort into
providing effective self-access centres for preparatory school students to develop the 
ability to study independently.
In EMUEPS there are two Students’ Self-Study Centres for students of both 
South and North Campuses (See Appendix A) and since the newly organised centres 
are identical in terms of resources and facilities they will be regarded as one 
throughout the study. In the 1997-1998 academic year, the Student Resource 
Centres, including a Self-Access Centre; a Listening Centre and a CALLLab, started 
to be used regularly by students. Each class had to spend an hour in each of these 
centres, sometimes in the company of a class teacher or a part-time centre staff 
member. During these study hours they had a very controlled weekly study plan that 
was prepared by the specialist teachers responsible for the Self-Access Centre, the 
Listening Centre and the CALLLab. Students practised certain language-related 
activities under the direct control of either the part-time staff or teachers using the 
prepared materials. Unfortunately, neither teachers nor students felt or experienced 
any positive effects of these centres and these centres were perceived as a materials- 
bank that was not successfully used.
Informal feedback suggested that students did not feel personal development 
in the completion of their studies in the centres by the end of the academic year.
They usually complained that these studies could be carried out at the library or at 
their homes with the guidance of a reference book. Similarly, teachers were also not 
able to see a reason for being in the centres and they were unable to fulfil their roles 
since they lacked the necessary information to guide their students. It was not only 
the teachers and students who felt the lack of the necessary information, but the staff 
working in these centres as well.
The lack of orientation sessions and necessary training for the staff in the 
centres and the teachers who were responsible for taking the students to the centres 
were also among the problems mentioned.
Statement of the Issue
To address all these problems, the EMUEPS Administration co-operated with 
the British Council and invited Susan Sheerin, a specialist on self-access centres and 
Director of the Bell Language School, Cambridge, UK, to EMUEPS. First, she held 
several consultancy workshops with the specialist teachers who were responsible for 
the Student Resource Centres, a member of the EMUEPS administration responsible 
for the Resource Centres, and the Syllabus and Materials Design and Implementation 
Resource Leader. Then, she wrote a report (Sheerin, 1998) about her findings. 
Finally, she invited these members who attended to the consultancy meetings in 
EMUEPS to Cambridge for a training course and further consultancy.
After this intensive period of consultancy, she offered possible solutions to 
the problems mentioned above, which gave the Student Resource Centres a new 
shape. The main change occurred with the integration of all resources under one roof 
with a new name as the Students’ Self-Study Centre (SSSC). In the present SSSC 
there are five sections:
• A Multimedia Area comprising a selection of software to assist students in their 
grammar, vocabulary, reading, and writing practice, in addition to software on 
other subjects (with 15 terminals, headphones and microphones in each SSSC 
and a technician to deal with technical problems);
• A Library Area that provides students with a reference section comprising 
grammar and course books, dictionaries, EAP/ESP books related to departmental
study and graded readers. In this section there are also photocopied reading 
materials on a variety of subjects and vocabulary, grammar and writing exercises;
• A Listening Area comprising educational materials at different levels and 
facilities to assist students in improving their listening skills (with 12 cassette 
recorders and 12 headphones for each SSSC);
• A Speaking Area that provides opportunities for students to record their voices 
and comment on them (with 6 cassette recorders, 3 microphones and 3 
headphones in each SSSC); and,
• A Video Area that help students to improve their language skills by watching and 
listening to video (a selection of films and documentaries with tasks from 
National Geographic, Animal Planet, Captain Cousteau’s Adventures, short films 
and television shows) and satellite TV (a variety of channels comprising 
Euronews, Eurosports and Business News on Satellite; with 6 video recorders, 6 
televisions and 6-12 headphones in each SSSC).
All the available materials are colour coded according to the level that they 
represent, and they are all classified according to the topic (e.g. grammar), sub-topic 
(e.g. adjectives), level (e.g. beginners) and amount of the materials (e.g. a number 
between 1 and 100).
While these changes were taking place at the new SSSC there were some 
organisational changes in the running of the SSSC as shown in Figure 1:
ASSISTANT DIRECTOR OF RESOURCES
-responsible to supervise and monitor the entire 
resource operation
-make recommendations to the EMUEPS 
Administration with regard to the planning 
expanding and exploiting the resources for 
current and future needs
-organise and facilitate the meetings o f the 
team, proposing and ensuring the 
achievement o f realistic targets and 
monitoring all activities
THE SSSC TEAM
THE SPECIALIST TEACHERS THE SSSC STAFF
-including eight class teachers who are 
trained on how to organise, maintain, and 
improve the SSSC
-a trainer responsible to assist the team in 
terms o f teacher development aspects, and 
-a moderator responsible for proofreading 
and editing the materials
-including eight part-time personnel 
responsible for the security of 
materials, equipment and maintain 
a filing system and 
-a computer operator to help students 
and teachers to use the computers in 
the SSSC and to install the computers 
in the computer software programmes 
for the SSSC
STUDENTS’ SELF-STUDY CENTRE
CLASS TEACHERS STUDENTS
•responsible for taking attendance requirement -attend the scheduled-class hours
during the scheduled-class hours 
-responsible for guiding students and 
suggesting suitable materials to work on 
-have tutorials with students to deal with 
problems or questions which the students 
may have in class or in the SSSC 
-check students are filling in their Student 
Record Card and working on materials 
relevant to their individual needs
-fill in the Student Record Card before leaving 
the centre
-work on materials which have been specially 
designed for individual learning 
-work on different materials each week
”► means: accountable to 
means: related to
Figure 1: The Running of the SSSC at EMUEPS
(Adapted from the EMUEPS Teachers’ Handbook, 1998-1999, pp.35-40)
Classes are held in this new centre, at certain periods, and students perform 
certain tasks there during two different study periods: the scheduled-class hours and 
the open- access hours. The scheduled-class-hour is a time-tabled period for two 
classes together, taught by the same class teachers, for students to study in the centre 
with the guidance of all their class teachers for one period a week. During the open- 
access hours when the centre is available, all students are free to study there without 
the guidance of their class teachers but they may get immediate help from the SSSC 
staff who work in the centre from 8:00 till 17:00.
Many changes have been brought to the new SSSC due to the findings of the 
specialist teachers and the members of the administration as a result of their 
observations of the problems faced during the previous year. The SSSC team, 
comprising the SSSC team leader and the specialist teachers, are still continuing their 
studies by following a three-year plan that they have prepared after an intensive 
training period. Therefore, they are in need of an evaluation of the SSSC to see what 
has been the outcome of their effort that they have put into the newly organised 
SSSC.
Purpose of the Study
In this study, the aim is to evaluate the current effectiveness of the Students’ 
Self-Study Centre at Eastern Mediterranean University English Preparatory School in 
North Cyprus. This will include investigating the extent of the students’, class 
teachers’, the SSSC staffs, and the administration’s satisfaction with the current 
SSSC in the areas of:
• the students’ use of the centre.
• the availability to teachers of materials and the necessary information to guide 
their students to study in the centre,
• administrative implications concerning the management of the centre; decisions 
relating to the content and organisation of the materials, use of upgraded 
technological equipment, furnishing, the necessary training for teachers, the 
centre staff and students.
In order to evaluate its effectiveness, the resources, the facilities and the 
practices that the students, class teachers and the SSSC staff were involved in in the 
SSSC will be analysed.
Significance of the Study
This study should be beneficial for Eastern Mediterranean University English 
Preparatory School since the administration has redesigned the Students’ Self-Study 
Centres. As it will be an evaluation of the present centre, it may give them a chance 
to evaluate the success of the new model and obtain feedback from the people who 
are involved in this new system, including students, class teachers, the SSSC staff, 
the specialist teachers and the administrative members.
The specialist teachers will have the chance to evaluate the success of the 
SSSC in terms of the available resources, facilities and the practices that they provide 
for the students. This will inform them about the strengths and weaknesses of the 
new system and give them an opportunity to make the necessary changes if necessary 
to increase the effectiveness of the newly organised SSSC.
The SSSC staff will be better informed about the importance of their roles in 
guiding students during the SSSC studies and may take more active roles in their 
interactions with the students.
Class teachers may benefit from it, as they will have a chance to obtain 
detailed information about the organisation, expectations and the objectives of the 
SSSC. This will allow them to evaluate their roles and contribution to the current 
system. It will also inform class teachers by giving general feedback about the needs 
and expectations of their future students.
Future students may benefit from this study as their expectations and needs 
will have been clarified. Since most of the students share the same cultural and 
educational background this study will help class teachers to leam the general 
preferences of these students in language learning. As a result of this study, class 
teachers may also have better information on how to guide their students more 
consciously, paying particular attention to their individual needs and preferences.
As a follow up to this study, solutions to the possible problems will be 
suggested after analysing the Students’ Self-Study Centre from the point of view of 
students, class teachers, SSSC staff, specialist teachers and administrators. This 
study is expected to guide the further improvement of the SSSC in EMUEPS in 
North Cyprus and to be an example for other universities that will guide them in the 
process of adopting new models for self-access centres at their own universities.
Research Question
This study will address the following research question: How effective is the 
Students’ Self-Study Centre at Eastern Mediterranean University English Preparatory 
School in North Cyprus as indicated by the following areas:
a) Does the SSSC provide appropriate resources and adequate facilities in terms 
of supporting effective autonomous learning?
b) What practices do students, teachers and the SSSC staff engage in in the 
newly organised SSSC in terms of the activities and the interaction patterns they 
prefer to use?
In order to find the answers to the above research questions, a case study was 
conducted at EMUEPS. The information relevant to the above research questions 
was collected through the use of questionnaires, observations and interviews. Finally 
the data was analysed descriptively, aiming to inform the reader by synthesising data 
from the different instruments collected from different perspectives.
The study is an evaluation of the newly organised SSSC in terms of the 
available resources and facilities, and the practices carried out. As it is defined in the 
Encyclopedic Dictionary of Applied Linguistics (Johnson & Johnson, 1998), in the 
process of evaluation it is necessary to include “.. .context, aims, and objectives, 
designers, managers, teachers, and ... resource base” (p.l25). Therefore, for this 
study a brief summary about the SSSC, its aims and objectives, the people involved 
in its design and management and the training that these people had, which 
contributed to the redesign of the SSSC, is initially given. Brown (1989) defines 
evaluation as an analysis of the systematically collected relevant information 
including various perspectives of those involved in the context of study in order to 
measure the effectiveness and efficiency of a language program. In light of this 
definition, to contribute to the improvement of the SSSC the information collected is 
systematically analysed to ascertain the current effectiveness of the SSSC at 
EMUEPS.
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Definition of Terms
In this section five terms that are related to self-access centres will be defined. 
These terms are autonomy, self-instruction, self-direction and self-access learning 
and individualised instruction.
Autonomy is a synonym for “independence” which refers to situations where 
learners act as individuals who take responsibility for their own learning. 
Autonomous learners do not need any other person to fulfil the requirements of their 
personal needs.
Self-instruction refers to situations where learners work alone or with others, 
without the direct control of a teacher. The main focus in self-instruction is to make 
learning a personal and an individual act. In such situations learners take 
responsibility for their own learning and decide on matters related to their learning 
focusing on their individual needs. In self-instruction learners may receive help 
either from a person (e.g. a teacher, a knower) or from a resource (e.g. books, 
television) so that they can be better guided towards self-directed autonomous 
learning.
Self-direction refers to a situation where learners are perceived as 
autonomous beings who have taken the responsibility for their own learning without 
any need for external guidance from a teacher. However they do not necessarily 
undertake the implementation of those decisions.
Self-access learning is usually described as learners’ direct access to language 
learning resources where they decide about the time, place, pace, materials, learning 
strategies, objectives, methods, monitoring and assessment. As an outcome of self- 
access facilities, there is a shift in the teachers’ and students’ responsibilities from 
teacher or materials-directed learning to self-directed or autonomous learning
(Martyn, 1994, pp. 66-67). Self-access learning suggests a situation where the 
learners are provided with necessary resources, facilities and practices that will lead 
them towards autonomy taking their individual differences into consideration. 
Individualised instruction is sometimes used as a synonym for self-access learning.
In this study, however, the term “self-access learning” is used.
There is some overlap among those terms but they all relate to self-access 
centres which are places for all kinds of learners, from those who need guidance to 
become autonomous to those who are already autonomous.
In this study, the term “self-instruction” is used for students who are in need 
of some guidance, and “self-direction” for those who can handle the responsibility of 
their own learning. “Self-access learning” is used to refer to learning opportunities 
where learners with differing needs are directed towards independence either with 
the guidance of a teacher or with the guidance of the resources available in a self- 
access centre.
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CHAPTER 2 LITERATURE REVIEW
Introduction
In Chapter 1, the importance of autonomy in language education and the 
concepts of autonomy, self-instruction, self-direction, and self-access learning were 
briefly discussed. The definitions of these concepts that will be used in this study 
were given.
In the first part of this chapter, the importance of self-access centres in 
language education will be defined and the key elements of self-access centres: 
learners, materials, technology, teachers, librarians and technicians will be examined. 
In the second part of this chapter, the purposes of the self-access will be introduced, 
different types of self-access centres will be given and five case studies on self- 
access systems at particular institutions will be exemplified. In the third part 
autonomy will be discussed in relation to the language learning process and to self- 
access centres as a major factor underlying the purpose of most of the self-access 
centres.
Self-Access Centres
Dickinson (1987) refers to self-access as “.. .the organisation of learning 
materials (and possibly equipment) to make them directly available to the learner” (p. 
10). On the other hand, he raises some important questions in order to clarify his 
statement. To him, it is important to know how learners are directed to the available 
materials; how this way of learning is related to the principal method of language 
teaching; learners’ ability to benefit from the available materials, identify their 
learning needs and match appropriate materials with the appropriate techniques to
study the materials effectively, and the appropriateness of the available materials for 
self-instruction.
As mentioned by Dickinson (1987), self-access means that learners, without 
any requirement, should be able to decide on what to do, find the appropriate 
material which will lead them to their objectives, use the materials appropriately and 
be able to assess themselves on the achievement of their objectives. To him, it could 
be possible to achieve these without getting any help but this does not mean that help 
will never be available. Sheerin (1989) suggests self-access learning as a 
“.. .practical solution to many language problems: mixed-ability classes, students 
with different backgrounds and needs, psychological and personality differences 
between students, etc. provided in an organised framework” (p. 7).
Gardner and Miller (1999) argue that self-access is “an integration of a 
number of elements” (p. 8) comprising resources, people, management, system, 
individualisation, needs/wants analysis, learner reflection, counselling, learner 
training, staff training, assessment, evaluation and materials development.
In the following section the key elements of self-access centres will be 
discussed and their importance in relation to self-access systems will be given.
Key Elements of Self-Access Centres
Successful self-access systems, which are to support self-directed learning to 
help individual students to help become autonomous, need to consider the roles of 
the learners, materials, technology, teachers, librarians and technicians prior to their 
establishment. Learners are expected to be autonomous and independent as a result 
of their studies in self-access centres by using the materials and the technology that 
will prepare them for a successful language learning and progression to autonomy. 
Teachers are expected to guide the learners in their self-directed learning, when
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necessary with the assistance of the librarians and the technicians who will maintain 
the materials and the necessary technology for the learners in the SSSC.
Learners. The role of learners in a self-access system is “to learn how to 
learn and to apply that skill to the learning of a language” (Little, 1989, p. 62). 
According to Little (1989), learners are expected to carry out these two activities 
simultaneously in their self-access learning. The reason for this is that it will not be 
practical and logical to spend a period of time on learning how to learn and then 
another period of time on applying these learned skills to their actual study on 
language learning.
To him, first of all learners need to decide on their priorities in language 
learning and under which circumstances they will use the language that they are 
learning. Then, they have to select the appropriate materials that will fit their reasons 
for learning that particular language. After materials selection, they have to decide 
on how to study the materials, in other words, which study technique to use. The 
following stage is to organise their learning according to their own timetable and the 
opening and closing hours of the self-access centre. They also need to decide where, 
how often and how long to study. Finally, they have to assess their own learning 
according to criteria or techniques that they will form to measure their progress.
To Sheerin (1989), keeping records of work is another important issue for 
students to carry out during their self-access learning. She suggests that these 
records should be monitored periodically either by a teacher or a counsellor to check 
whether the set targets were achieved or not. She believes that such a counselling 
session would help the students to be more enthusiastic in their experience in self- 
access learning. Similarly, Gardner and Miller (1999) state that keeping records of 
work help students to change a major belief as assessment and learning being the
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responsibility of the teachers. They point out that the learners become more aware of 
their “learning process” and “preferred learning styles” (p. 177) as a result of keeping 
a record of their work and reflecting themselves on it.
Materials. Dickinson (1987) emphasises the most important qualities of self- 
instruction materials as being clear, interesting and offering variety. He points out 
that they have to contain “a clear statement of objectives, meaningful language input, 
exercise materials and activities, flexibility of materials, learning instructions, 
language learning advice, feedback and tests, advice about record keeping, reference 
materials, indexing, motivation factors and advice about progression” (p. 80).
Sheerin (1989) suggests grouping materials in the SSSC into two main 
sections: a library section and a self-access section. In the library section, she 
emphasises the importance of having a reference section made up of books like 
dictionaries and grammar books; a reading section comprised of graded readers, light 
fiction or literature books; a non-fiction section with different topics for students 
with different interests; and a selection of newspapers, magazines, periodicals and 
EFL magazines.
In the self-access section she suggests having language learning materials 
including reading, listening, writing, speaking, grammar, vocabulary and social 
English used in daily life, which will provide self-study opportunities for the 
students. She stresses these materials should be easily available to students and 
should be carefully chosen according to the interests and the proficiency level of the 
students. She points out that these materials should also leave room for students to 
evaluate their work according to an answer key or a model sentence in order to 
obtain feedback on their work.
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According to Gardner and Miller (1999) besides “pedagogical goals and the 
specific needs of individual learners”, “time and money” (p. 96) are also important in 
designing self-access materials. They also suggest providing these materials from 
the most appropriate sources that are also appropriate to the contexts that they are 
aimed to be used. In addition to this, they suggest “an eclectic approach” collecting 
any kind of materials which are believed to be useful in self-access learning that 
includes: “published language-learning materials, authentic materials, specially 
produced materials (or in-house prepared materials), student contributions to 
materials” (p. 96). Another issue raised by them is the evaluation of all the used 
materials in terms of trialling them with certain students, requesting for feedback, 
collecting feedback with a suggestions box, having regular staff-student discussion 
sessions on materials, introductory sessions especially on software programmes and 
having students to discuss the materials in groups.
Technology. Sheerin (1989) points out the possibility of establishing a self- 
access system without any technical equipment, while emphasising the variety that 
such equipment will bring to self-access learning. She lists the equipment that will 
be of great help to students’ language learning in order of importance.
She considers the provision of cassette recorders with earphones most 
necessary. She suggests locating them in such a way that there will be some space 
for books and papers, allowing students to study comfortably. She also mentions the 
importance of having Audio-active comparative Labs which allow students to record 
and listen to their own voice.
To her, computers with vocabulary, text construction, test and word 
processing programs are useful to have in a self-access centre. She considers them as
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“an excellent aid to self-access language work” (p. 14) which points out the users’ 
errors providing them with immediate feedback.
She mentions the importance of video stations as being a motivating way of 
“providing information, listening practice, and exposure to native speakers speaking 
English” (p. 15).
Helpers. Little (1989) describes the role of helpers in a self-access centre as 
to help learners learn rather than teaching, leading students towards autonomy by 
handing over to the learners the responsibility for their own learning. It is also 
expected that the helpers will train the learners by helping them to identify their 
needs; define their objectives; select appropriate materials; choose appropriate study 
techniques; organise themselves by deciding when, where, how often and how long 
to carry their study and evaluate and monitor their progress.
According to Dickinson (1987) self-directed learners are expected to be 
responsible for the management of their own learning, but it is also inevitable for 
them to get expert help and advice when they need it. If learners organise their own 
learning then they are called autonomous, in other words they no longer require help 
from a teacher and accept all the responsibility for their own learning. However, he 
states that autonomy does not mean isolation, pointing out that many autonomous 
learners work with others in their learning. He then describes the characteristics of a 
helper in a self-access centre:
The ideal helper is warm and loving. He accepts and cares about the 
learner and about his problems, and takes them seriously. He is willing 
to spend time helping. He is approving, supportive, encouraging and 
friendly; and he regards the learner as an equal. As a result of these 
characteristics, the learner feels free to approach him and can talk
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freely and easily with him in a warm and relaxed atmosphere. The ideal 
helper requires knowledge and skills in the learners’ mother tongues; the 
target language; needs analysis; setting objectives; linguistic analysis; 
materials; materials preparation; assessment procedures; learning 
strategies; management and administration; librarianship (pp. 122-123). 
Librarians. Little (1989) describes the role of the librarians as being 
responsible for the acquisition, exchange and accession of materials. Therefore, the 
librarians need to contact “multi-national corporations, international organisations, 
embassies and cultural services” (p.60) when the institution cannot supply the 
materials on their own. They are also the people who are responsible for maintaining 
the security of these materials.
He also emphasises that librarians are responsible for presenting the resources 
in an easy way so that the students can deal with them independently and locate the 
materials they are looking for and replace them when they are finished. In order to 
maintain the library materials they consult teachers and learners to choose and 
implement the most effective cataloguing system. They also inform the learners how 
to use the resources available in the centre, following the directions and information 
given.
To him, librarians are also required to listen to the suggestions or orders of 
teachers and students; and to follow any changes in terms of the syllabus.
Technicians. As Little (1989) points out, another essential role in self-access 
systems belongs to the technicians. Their tasks in a self access system involve 
installation, development and maintenance of equipment, ordering and stocking of 
spare parts, stocking of materials and portable equipment, copying and reproduction.
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Since most of the recent self-access systems include high technology, 
technicians have an important role in self-access centres. Both teachers and students 
might be familiar with such technological devices, but possibly do not know the 
details concerning their usage. Technicians are especially required during the 
process of installation of new programs and their improvement according to the 
needs of the institution.
The definition of all of the above elements helps us to identify what to expect 
from each of them and their connection with each other and their role in the 
functioning of a successful self-access centre. Keeping in mind that each institution 
is unique, it is inevitable to have certain differences in the running of the self-access 
centres that belong to a particular institution. However, to maintain a successful co­
ordination among the resources and the people involved in such systems, it necessary 
to specify the functions, roles and responsibilities of each element. Such a co­
ordination and specification, undoubtedly, will bring ease to the successful 
functioning of such systems.
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Uses of Self-Access Centres
Brown (1980, p. 17 cited in Dickinson, 1987, p. 107) sums up the functions 
of the self-access centre in her institution in terms of remedial work; specific interest; 
practice in particular skills in order to meet the needs of students; and an addition to 
normal classroom teaching; but not as the main facility to learn. Martyn (1994) 
argues that self-access “.. .allows teachers and students to shift the responsibility for 
learning along the continuum from teacher or materials directed to self-directed or 
even autonomous learning.
The most important issue in self-access centres is first to define the needs of 
the students and apply the most appropriate organisation and the system to better 
their functioning. It is also important to apply the most appropriate system and 
organisation depending on the needs of the students based on their individual 
differences. Besides the needs of the students it is also important to consider the 
cultural and educational background of the students.
In the following sections firstly, different types of self-access centres will be 
given to exemplify different self-access systems and then five case studies will be 
introduced, to illustrate different aspects of their use with reference to the reasons 
behind their establishment and the expectancies and objectives of their users.
Types of Self-Access Centres
Miller and Rogerson-Revell (1993) describe four main types of self-access 
centres: menu driven, supermarket, controlled access and open-access systems.
The menu driven system is designed especially for language learning 
purposes where the materials are classified according to skill, level, topic and 
function. The information about the materials are stored either electronically or on a 
hard copy so the users need training to be efficient users and get access to the system 
in order to retrieve the materials that they want.
In the supermarket system materials are displayed under categories like 
listening, reading, phonology and games; and the learners are given the opportunity 
to choose what they want to study just by looking around.
Controlled-access systems aim to direct learners to a specific material under 
the guidance of a teacher. In this system materials are related to the classroom 
teaching and students do not have freedom to study what they like.
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The open-access system functions as a part of a library and it is open to 
library users as well. Students can use these materials by using the library 
classification system, the separate EFL section or by browsing.
In this model students are expected to take responsibility over their learning 
in order to decide on what they want to do and using which resources. Miller and 
Rogerson-Revel emphasise the importance of considering the human resources 
available or needed, together with the type of learners who are expected to use the 
facility in order to make an appropriate choice.
Self-Access Systems at Particular Institutions
As a natural outcome of the differences between their users and particular 
reasons for their establishment there are differences in the organisation and use of 
self-access centres at various institutions, but all aim to guide their learners towards 
individualised learning and, as a final step, autonomy. In this section, there are 
examples from different self-access systems at particular institutions with different 
purposes for their establishment and different focuses in their functioning. The main 
aspects of the self-access centres illustrated by the following case studies are to 
inform teachers about the content of the self-access centres to make more effective 
use of them, improving learning and encouraging self directed learning, pointing out 
the importance of culture in a self-access system focusing on the requirements of 
being an autonomous learner and providing students possible pathways to bring ease 
to their studies in the self-access centres in order to make the most appropriate 
choices in terms of self-access learning.
O’Dell (1992) suggests helping teachers to use a self-access centre to its full 
potential as a result of her study at Eurocentre in Cambridge. She discusses the 
importance of well-informed and confident teachers in order for students to make full
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use of the resources of self-access centres. Her article deals with the difficulties that 
teachers face while working in such learning centres using Eurocentre in Cambridge 
as a model.
According to the problems that were observed in Eurocentre, O’Dell suggests 
that first, teachers need to know the content of their centres. Then, the necessity of 
induction materials for new teachers is emphasised in order to present basic 
information about how their language centre works. Finally, she discusses preparing 
lesson materials for self-study, counselling materials for individual students and 
training seminars for staff on these prepared materials.
To sum, the importance of teacher involvement in materials 
development and training in efficient use of learning centres are pointed out as ways 
to overcome the problems that teachers face while dealing with a learning 
centre.
Aston (1993) deals with the learner’s contribution to the self-access centres, 
advocating their importance as a means of improving learning and encouraging self- 
directed learning.
He describes an experiment that was carried out on eight intermediate 
volunteer learners from the Faculty of Economics at Ancona University. The study 
explored the centre in a group project that aimed to increase the learners’ knowledge 
of the resources available for self-study; to inform other students about these 
materials; and to give feedback to the staff about the leaflets and organisation of the 
centre. First, learners were sent to explore the self-access centre in rotating groups 
for a month to try out new machines and materials, compare their experiences, 
identify difficulties and discuss ideas concerning the use of the centre. Then they
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started working on an individual basis according to their interests in the second half 
of the project, and focused on only one aspect of the centre to prepare a project on it. 
Finally, they presented their findings about this specific area in a collective 
feedback session, distributing leaflets and giving practice demonstrations using 
video.
To sum, Aston mentioned the importance of efficient use and democratic 
control of such a centre by involving learners as creators responsible to take control 
of their own teaming.
Jones (1995) discusses the importance of culture in a self-access system and 
explains self-access in relation to culture, focusing on the requirements of being an 
autonomous learner.
He describes the self-access centre especially designed for Cambodian 
students in an English program at Phnom Penh University. This centre aimed to 
reduce cultural barriers to the students being independent and responsible for their 
own learning. Therefore, the teachers responsible for the self-access centre provided 
a culturally-friendly self-access as these learners enjoyed working in groups. This 
cultural value of working together for long hours was also considered while 
designing self-access tasks for these learners. There was intensive oral interaction 
that was suitable to the learners’ own learning culture and teacher guidance and 
advice was provided for the learners who were mostly unable to study alone.
In conclusion, Jones suggests the requirement of a system that allowed 
learners to take personal control of their own study, and when necessary, work with 
the guidance of a teacher.
In another case study, Gardner and Miller (1999) exemplify a self-access 
centre in a university that aims to meet various language needs of students and staff.
The main focus of this centre is to bring flexibility to students learning needs in 
terms of the language skills and learning pace appropriate for individual students.
They describe a self-access centre managed by the Language Centre that was 
carried out at the Hong Kong University of Science and Technology in Hong Kong 
with mainly Hong Kong Chinese and some mainland Chinese postgraduate students. 
The centre is open to anyone including those who are not from the university but it is 
especially used by all first-year students as it is a course requirement for them in 
order to do certain projects given in several language courses. The centre provides a 
variety of language learning materials including specific materials for the needs of 
specific groups and course related materials, and high technological equipment. For 
the smooth running of the centre there is a manager co-ordinating self-access 
facilities, contributing to materials writing and budgeting. The part-time tutors who 
are eleven in number work full-time in the Language Centre and spend six hours a 
week in the self-access centre to write materials, organise workshops for users and 
do counselling services. There are also one full-time and one part-time 
administrative staff to deal with paper work, the security and the smooth running of 
the centre. Apart from these there is a technician and a computer officer who 
provides service both for the self-access centre and the Language Centre.
During their studies the casual users are encouraged to keep a record of their 
learning with the guidance of “learner support documents” (p. 254) which guide 
them on “how to plan, keep track of assess and evaluate self access language 
learning” (p. 254). The programme for the students in the postgraduate programmes 
are required to keep a learning portfolio which includes of their thirty-two-hour work 
that have to be assessed by a counsellor. The counselling services are timetabled 
which is also available for users who need immediate help.
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Lastly, the study by Kell and Newton (1997) examines how to guide learners 
in their use of self-access centres, providing them possible pathways through self- 
access centres before releasing them in a system where they can make their own 
choices.
The researchers worked in a Chinese context with thirty students in a 
controlled system for twelve hours over a period of six weeks. Providing guidance in 
terms of tutoring is important in such systems. First, learners were organised into 
tutor groups that consisted of eight to twelve learners working under the guidance of 
a group tutor. Then, the materials were organised following a topic-based approach 
naming the language functions under the title of grammar, vocabulary, listening, 
reading, video and computer work. Finally, a core and supplementary approach was 
used to provide the learners with a pathway while studying the materials. According 
to this pathway students were given core and supplementary tasks which had to be 
completed in several steps. For the core tasks students worked in groups and for the 
supplementary tasks they were allowed to study as they liked, in groups or alone 
within a limited period of study - 50 minutes for each task. In one self-access session 
they were required to complete one core and one supplementary task and do some 
others in their free time.
As a result of the study, learners gave positive feedback about the use of 
guidance in the semi-supportive environment of tutor groups. The researchers 
concluded that this system, with the guidance of the pathways, helped learners to 
explore the centre and cover a significant amount of materials.
Therefore the researchers describe a useful pathway as a “map” (p.52) for the 
learner who does not know how to make use of the self-access facilities, a “stepping 
stone” (p. 52) for the learner who is not confident in using these facilities and a
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“release” (p. 52) for the student who is bored with the routine classroom studies 
directed by the teacher. They conclude that keeping pathways simple leads learners 
to design and share their own pathways, so that they become more and more 
autonomous.
In conclusion, these studies reflect different purposes of having self-access 
centres pointing out the importance of individualisation and autonomy both in the 
language learning process and in the self-access centres. The reasons behind 
differences in the functioning of these systems were usually the result of different 
needs and problems on the part of students during the language learning process that 
they brought to the self-access centres. The information collected from different 
self-access systems at different institutions is useful background information that will 
be discussed in Chapter 5 in terms of the effectiveness of the SSSC at EMUEPS.
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Autonomy
Autonomy is accepted as a major factor underlying the establishment of the 
self-access centres and it is one of the most important purposes that such centres aim 
to achieve with increasing numbers of autonomous learners responsible for their own 
learning. In this part autonomy will be discussed in relation to language learning 
process and self-access centres.
Autonomy in the Language Learning Process
According to Benson and Voller (1997), autonomy and independence have 
strong links to both Western and Eastern belief systems, though they point out that 
these concepts are commonly used in their Western form in language education. 
Western belief systems in education give more attention to individual differences of 
students and give students more responsibility of their own learning; whereas.
Eastern belief systems seemed to play down these individual differences being a 
group oriented belief system (Jones, 1995). Starting from the eighteenth century, the 
terms “autonomy” and “independence” have been used to focus on “the 
responsibility of an individual as a social agent” (p. 4). In the twentieth century they 
have been used to reflect Western political, philosophical, psychological and 
educational thought. In politics, autonomy and independence mean the freedom of 
self-control and self-government without outside influence. Therefore, there is a 
focus on the importance of freedom as a given right in politics. In philosophy and 
psychology these are explained as “the capacity of an individual to act as a 
responsible “member of society” (p. 4) and in education they are explained as “the 
formation of the individual as the core of a democratic society” (p. 4). In the case of 
philosophy, psychology and education Benson and Voller point out the importance 
of both freedom and responsibility for individuals in developing as social agents.
According to Gremmo (1998), after 1970, by the rise of autonomy in 
education, learner autonomy became a repeated topic in language training for more 
than three decades. He describes learner autonomy as “the capacity of the learner to 
learn without being taught” (p. 144), focusing on the importance of responsibility for 
one’s own learning. He also stresses the point that learner autonomy cannot be 
achieved on its own, but could be developed with the student’s ability to learn a 
language and with the guidance of the training that they are offered on how to learn. 
The duration of this training usually differs from one learner to another, depending 
their capacity to learn what is being taught. Similarly, Dickinson (1987) describes 
autonomy as a gradual process that has to be “struggled for” (p. 2) with careful 
training and preparation both for teachers and the learners.
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According to Dickinson (1987), as teachers, we should not “confuse the idea, 
or our enthusiasm to introduce autonomy, with the learner’s ability or willingness to 
undertake it” (p. 2). Therefore, it is necessary to introduce learning program 
elements which train learners towards greater autonomy and aim towards a gradual 
development to full autonomy.
Farmer (1994) concludes by saying, that “different learners have different 
starting points; it is therefore important to identify an appropriate starting point and 
begin at where the learners are.. .Similarly, we have to accept that different learners 
will advance at differing rates and have differing degrees of success. There is 
therefore a need to accept the limitations of our learners before embarking on a 
project aimed at introducing self-directed learning” (p. 16).
Bolitho (1999) also agrees that there are certain stages in the process of 
language learning moving towards autonomy, as indicated by Dickinson. Moreover, 
he adds students’ and teachers’ roles change at different stages on the way to full 
autonomy in language learning. He summarises the changing roles of teachers and 
students at different stages in the following figure:
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Stage 1 Stage 2 Stage 3 Stage 4
STAGE OF
LEARNERS’
DEVELOPMENT
dependence
Increasing
involvement
and
motivation
increasing
awareness o f independence, 
own needs, autonomy 
strengths, 
weaknesses etc.
w
TEACHER authority guide;
figure; informant; negotiator
ROLES frontal style, provider facilitator redundant!
judge, of resource
motivator feedback
GRADUAL RELEASE OF CONTROL
Figure 2: Stages in the Direction of Language Learning 
(Adapted from Bolitho, 1999)
By looking at Figure 2 the relationship between the development of learners 
towards autonomy and changing teacher roles can be seen. Similar to the definition 
of autonomy given by Dickinson (1987) as a “gradual development”, here four 
different stages are used to refer to the learners’ development. The dependent learner 
in the first stage becomes more involved and motivated in the second stage and 
gradually becomes more aware of his/her own needs strengths and weaknesses in the 
third stage; and in the fourth stage it can be seen that he/she becomes independent 
and autonomous.
In the mean time the changes in the teacher roles parallel to the direction of 
the learners’ development stages can be observed. The teacher who was an authority 
figure in Stage 1 becomes a guide in the next stage and a negotiator in the third and 
when the learner becomes autonomous, the teacher leaves the floor to the learner in 
the learning process.
Little (1989) also emphasises these issues by saying that instead of having 
concrete categories of learner centredness in terms of “black-and-white”!)). 40) 
categories it is necessary to talk about “varying degrees of learner centredness” (p. 
40). He also argues that, “leamer-centredness stands to teacher-centredness in a 
‘more-or-less’ relationship rather than in an ‘either/or’ one” (p. 40). According to 
him, at the ends of the continuum, which he means to the varying degrees of leamer- 
centredness, either autonomy is achieved, or there might be no achievement at all. In 
case of no achievement, decisions are made by the teacher resulting in highly 
directive teaching.
Therefore, it can be concluded that autonomy can only be mentioned when 
the learner is able to define his/her needs, choose objectives, acquire materials, and 
decide when, where and how to work and evaluate his/her progress. In order to 
achieve autonomy in language learning teachers should be willing to give the 
responsibility of learning to students and students should be willing to accept this 
responsibility.
Autonomy in Self-Access Centres
In order to have a clear picture of a self-access centre in relation to autonomy 
it is necessary to consider an issue raised by Little (1989) who says, “self-access is 
not the same thing as self-direction” (p. 38). To him, just by calling a system “self- 
access” student autonomy cannot be guaranteed, just as the freedom of an individual 
cannot be guaranteed by calling a republic “democratic” (p. 38).
Self-access centres are places where students are provided with materials or 
equipment but this does not mean that students will be autonomous only by making 
use of these resources. To talk about full autonomy students are required to be self- 
directed in other words, be responsible for their own learning. Therefore, besides the
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resources that can be used to meet individual needs, preferences and interests of 
students, there should also be certain facilities which will guide students towards 
autonomy. These facilities are usually provided in self-access learning where the 
students are directed to the appropriate resources, which also requires them to decide 
about when, where and how the learning will take place.
Benson (1994) points out an important issue about the use of the self-access 
centres, saying that the original idea behind the self-access language learning 
facilities, that is, to support projects in self-directed and autonomous learning, has 
now shifted to its organisational aspects of setting up and running the centre. He 
points out that the recent organisation of the self-access centres does not serve the 
aim of promoting learner autonomy but “leaves language learners prey to an 
ideology of language learning as commodity consumption” (p. 3). To him, this 
complex process involves “the production and sale of technology and learning 
materials” (p. 5) language learning being “packaged and sold as a commodity on the 
world market” (p. 5), languages and language learning being “objectified and cut up 
into discrete skills to be marketed as commodities in their own right” (p. 5), “the 
construction of language and language learning as commodities being accompanied 
by a division of language users into producers (monolingual ‘native speakers’) and 
consumers (bilingual ‘non-native speakers’)” (p. 5). According to Benson all these 
changes in the attitudes towards self-access centres cause the learner to be perceived 
as a “consumer of commodities” (p. 5).
To avoid these negative aspects of self-access language learning as 
mentioned above, Benson emphasises the need for “specific organisational criteria”
(p. 7) to contribute to the promotion of autonomy. According to Benson this theory 
of self-access aims to define “how the organisation of learning resources and
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environments interacts with the process of learning” (p. 7) which requires the study 
of relationship between self-access systems and autonomy in learning.
Benson also emphasises the importance of a human dimension, arguing that 
highly efficient, highly-technological self-access operations are not necessarily the 
best as “the language and language learning are presented as reified and alien objects 
within a highly complex and powerful system” (p. 9). Therefore, “by helping users 
of a self-access centre to develop study partnerships and groups, we may be able to 
furnish them with power bases from which they can extend their control over their 
own learning and the system in general” (p. 10).
In the above paragraphs Benson points out an important issue about the 
misuse of the self-access centres in certain learning environments. To him, the ideal 
role of the self-access centres in leading students towards autonomy has recently 
been lost. He stresses the point that the guidance necessary for students to become 
familiar with the concept of self-instruction to become autonomous learners is 
replaced by expensive technology and materials. In such cases students are directed 
by these expensive facilities, similarly to being directed by teachers in a traditional 
classroom language learning. Therefore, the expected change in the learners’ role 
does not appear, and they stay consumers as in the initial stages in the language 
learning process. This issue, once again, points to the importance of quality rather 
than quantity, especially in self-access learning, if the end goal is autonomy.
To conclude, it can be said that autonomy has great importance both in 
relation to the language learning process and to self-access centres. It is important in 
the language learning process since it is an educational aim for many programs. It is 
important for self-access centres as they aim to provide the necessary facilities and
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especially the guidance and the help necessary for each individual student to become 
autonomous in the language learning process.
35
CHAPTERS METHODOLOGY
Introduction
This research study is a descriptive case study of the Students’ Self-Study 
Centre (SSSC) carried out at EMUEPS. The aim of the study is to analyse the 
current effectiveness of the SSSC at EMUEPS as a means towards learner autonomy.
The SSSC is newly revised and many changes have been made both in terms 
of its organisation and management. Since so many changes have been brought to 
the running of the centre, it was essential to evaluate the current effectiveness of the 
SSSC. This required looking at the perceived appropriateness of the resources in the 
SSSC and the adequacy of the facilities in terms of supporting effective autonomous 
learning. It also required analysing the practices that the students, class teachers and 
the SSSC staff engaged in in the newly organised SSSC in terms of the activities and 
the preferred interaction patterns.
In this chapter, there is information about the informants involved in the 
study, the instruments used to collect the data, the procedures carried out during the 
data collection, and the data analysis process.
Informants
The informants were chosen among about 2000 students, 151 class teachers, 
seven SSSC staff, ten specialist teachers and six administrative members at 
EMUEPS. The classes were first stratified by looking at the proportion of each level 
at EMUEPS and then eleven classes were selected by looking at their timetables to 
prevent any clashes for the observations and interviews due to time constraints. All 
the levels were included in the study except beginner level, which was excluded from 
the study as they were late registered students and they were only two classes in the
whole population of EMUEPS. According to the information collected from the 
Student Questionnaire, Part 1, Section A, the first group of informants were 161 
students who were involved in the actual use of the SSSC. There were 100 male and 
61 female students from four different levels whose ages ranged between 17 and 27. 
There were three classes of elementary level students (comprised of 48 students), 
four classes of pre-intermediate level students (comprised of 65 students), two 
classes of intermediate level students (comprised of 31 students) and two classes of 
upper-intermediate level students (comprised of 17 students). The instruction period 
of these students ranged between four months and two years. Another group of 
informants was 24 class teachers who were assisting these students and providing 
guidance in their scheduled class hour studies. The information collected from the 
Teacher Questionnaire, Part 1, Section A showed that these were 20 female and 4 
male teachers whose ages ranged between 23 and 54 with a teaching experience of 
minimum two and maximum 30 years. These teachers had service in the EMUEPS 
that ranged between one and ten years. There were four SSSC staff, who shared their 
experiences in the SSSC about contributing to the miming of the centre and 
interacting with the students. The informants also included seven specialist teachers 
who are involved in materials production and the organisation of the SSSC, including 
a trainer and a moderator who supported the specialist teachers when they needed 
expert help on issues of training and proofreading. The specialist teachers 
contributed to the study, sharing their experience in the establishment of the new 
SSSC and the necessary information in order to understand the mnning of the SSSC. 
Representatives of the administration interviewed consisted of two members, one of 
whom was responsible for supplying equipment and resources, the other of whom 
was responsible for training. They shared their knowledge of their experiences in the
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organisation of the new centre. In total the study included 161 students, 24 class 
teachers, 4 SSSC staff, 7 specialist teachers and 2 administrative members.
Instruments
E-mail Questionnaire
Since the study was largely carried out away from the research area, a 
preliminary e-mail questionnaire (See Appendix B) was made use of with the 
Assistant Director of Teacher Training and Development, two specialist teachers and 
four SSSC staff who were involved in the improvement and the running of the new 
system. There were two class teachers as they were also involved in this process by 
taking their classes to the centre. This was an informal means of getting information 
about the SSSC but it was used to understand the changes held in the organisation 
and operation of the new centre.
Questionnaires
There were two questionnaires designed in two parallel versions, one for 
students (See Appendix C) and one for class teachers (See Appendix D), which were 
distributed in order to collect the necessary information to answer the research 
questions. The questionnaires comprised three parts.
In the first part of the questionnaires there were three sections. Section A, 
Section B and Section C. In Section A, some background information about the 
participants was required. This included questions about their sex, age, for teachers, 
their teaching experience and years of service at EMUEPS, and for students, their 
language level, department and duration of instruction at EMUEPS. Section B and C 
were used to collect information about the first part of the research question which 
required analysis at the perceived appropriateness of the resources and the adequacy
of the facilities in reaching autonomy. In Section B there were 18 questions which 
were prepared according to a five-point Likert Scale to elicit informants’ personal 
ideas about the atmosphere in the SSSC, location of the materials in the SSSC, help 
and training provided in the SSSC, usefulness of materials in different sections for 
learning the degree of satisfaction obtained from these materials, use of reference 
books and graded readers, sufficiency of technological equipment and general 
feedback on the resources. Section C was comprised of seven yes/no questions about 
the use of the Student Record Card, compulsory class hours, open access hours, 
study hours, necessity of an SSSC in EMUEPS and teacher encouragement for the 
use of the SSSC.
In Part 2 there were three rank order questions in the students’ questionnaire 
and four in the class teachers’ questionnaire about the reasons for going to the SSSC, 
the usefulness of the activities and the preferred interaction patterns. This part was 
used in order to collect information for the second research question, which was 
asking about the practices that the students, class teachers and the SSSC staff were 
engaged in in the newly organised SSSC in terms of the activities and the interaction 
patterns they prefer to use.
In Part 3 there were three open-ended questions. The first question asked the 
students about their expectations from the SSSC and the class teachers about the 
importance of the SSSC. The second question required both groups to answer 
whether the SSSC was beneficial or not by giving their reasons and the third question 
asked them about their likes and dislikes about the SSSC. This section was 
concluded by asking about their suggestions for the improvement of the practical use 
of the SSSC. This section was not included in the study but used as a reference to
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inform the researcher about the attitudes of the students and class teachers towards 
the SSSC.
Observations
Prior to the preparation of the Student and Teacher Questionnaires certain 
preliminary observations (See Appendix E) were held to collect the necessary 
information about the resources, the facilities and the practices of the current SSSC. 
These observations also helped the researcher to experience the changes and feel the 
atmosphere in the centre.
The main observations that were used in the data analysis of the study took 
place after the distribution of the questioruiaires to each class. These observations 
were carried out in two settings: scheduled-class hour observations and the open- 
access hour observations. The scheduled-class hour observations were held with the 
eleven classes who were given the questionnaires and this made six observations as 
there were two classes in each scheduled class hour. One of the classes was sharing 
the SSSC with another group of students from a different level with different class 
teachers. These class teachers had only one class because of their teaching 
reduction; therefore only one class was given the questiormaires. The open-access 
hour observations included students from different classes and different levels.
The aim of the observations was to compare whether the responses of the 
students and the class teachers given in the questionnaires presented accurately the 
appropriateness of the resources, adequacy of the facilities and the practices that the 
students were involved in the SSSC. Therefore, the researcher observed the use of 
the resources, facilities and the practices that the students, class teachers and the 
SSSC staff were involved in and noted them descriptively.
Interviews
During the data collection phase face-to-face interviews were conducted with 
two administrative members, seven specialist teachers and four SSSC staff about 
their contribution to the centre and their difficulties while performing their duties 
with regards to the centre (See Appendix F). These interviews were also used as a 
guide to getting a better understanding of the functioning of the centre and to clarify 
matters that arose in the questionnaires.
Some other short interviews (See Appendix G) took place during both the 
scheduled hour and the open-access hour observations, with students, class teachers 
and the SSSC staff, about the practices the practices that they were involved in.
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Procedures
When it was decided to carry out this study at the Students’ Self-Study Centre 
(SSSC) at Eastern Mediterranean University English Preparatory School (EMUEPS), 
first of all verbal permission from Assoc. Prof Dr. Gulden Musayeva, the 
programme director, was received and the purpose of the study was explained. The 
initial data was collected through the use of the informal telephone conversations and 
the e-mail questionnaire between the dates of 16*'’ November 1998 and December 
1998. On going to EMUEPS these were followed by informal observations which 
were held at the SSSC between the dates of 21*‘ December 1998and 27‘*’ December 
1998 and the collected data used in preparing the questionnaires. Formal data 
collection procedures started by asking Assoc. Prof Dr. Gulden Musayeva, the 
programme director, on 10*'’January 1999 for formal permission to carry out 
observations, interviews and questionnaires at Eastern Mediterranean University 
English Preparatory School (EMUEPS) (See Appendix H). Then the members of the
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administration responsible for the SSSC and the SSSC Team Leader were contacted 
and the purpose of the study was explained.
Between the dates of 10*'’ January and 22"'* January 1999 interviews with the 
administrative members, the specialist teachers and the SSSC staff were completed. 
In the mean time, between the dates of 18"* January and 22"** January 1999 
questionnaires were distributed to students and class teachers, observations during 
both scheduled class hours and open access hours were held and short interviews 
with students, class teachers and the SSSC staff were carried out.
Data Analysis
As stated in Chapter 1 this study was an evaluation of the SSSC and this 
required investigating the perceived appropriateness of the resources, the adequacy 
of the facilities and the practices carried out in the SSSC. Throughout the study the 
researcher focused on analysing the collected information objectively under the 
guidance of the research questions. As explained in the Encyclopedic Dictionary of 
Applied Linguistics (Johnson & Johnson, 1998), this required dealing with “the 
details of the ongoing process of programme delivery” (p. 126). To do this, the 
collected data from the questionnaires, observations and interviews was analysed 
both quantitatively and qualitatively. Before data analysis there were the interviews 
to be transcribed, the observations to be described and the questioimaire results to be 
collected. The questionnaire results were analysed according to the means and 
standard deviations of responses to each question both for students and teachers in 
Part 1, Section B. In Part 1 Section C, the percentages of the answers were 
calculated and in Part 2, the questionnaire results were analysed by calculating the 
means. Although the standard deviations were also calculated for Part 1, Section B,
they were used only to better interpret certain aspects of the data. For the interviews, 
the answers given to each question were categorised and were used to draw 
conclusions according to the ideas mentioned. In the observations, the practices of 
students and their use of the SSSC resources were noted. The collected data was 
analysed descriptively and both qualitative and quantitative data analysis procedures 
were used.
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CHAPTER 4 DATA ANALYSIS AND INTERPRETATION OF DATA
Overview of the Study
The purpose of this study was to evaluate the current effectiveness of the 
SSSC at EMUEPS as a means towards learner autonomy. This required 
investigating the SSSC from two different aspects. The first area investigated was 
the perceived appropriateness of the resources and the adequacy of the facilities in 
terms of supporting effective autonomous learning. To collect data for this area; the 
views of students, class teachers, the SSSC staff, specialist teachers and responsible 
members from the administration were gathered. Another investigated area was the 
practices that the students, class teachers and the SSSC staff engaged in in the newly 
organised SSSC in terms of the activities and the interaction patterns. This was 
analysed from the point of view of students, class teachers and the SSSC staff 
In this study three main instruments were used. The first one was a 
questionnaire prepared in two versions: one given to the students and the other given 
to the class teachers. The questionnaires were used as the basis of the study and they 
were used in the analysis of both areas of the research question.
The second instrument was the interviews that were held with the 
administrators, specialist teachers and the centre staff The interviews also included 
short conversations with class teachers and students. The interviews supplemented 
the questionnaires while investigating the two areas of the research question.
The final instrument was the observations of scheduled-class hours and open- 
access hours in the SSSC. During the open-access hours there was no particular 
group to be observed, but during the scheduled-class hour observations, the classes 
who were given the questionnaire were observed. Observations as well
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supplemented the questionnaires in investigating the practices carried out in the 
SSSC, which was the second part of the research question.
Data Analysis Procedures
Since the study took place away from the study area, the questionnaire aimed 
to collect any information that the researcher would need both during the study and 
for interval purposes after the study. Therefore, the questionnaire included certain 
parts that were not used in answering the research questions (e.g. Part 3). For Part 1, 
Section A, which aimed to collect background information about the informants, the 
total number of the students and class teachers who were involved the study, their 
gender and average ages were calculated. Then, the number of the students from 
each level, the duration of their instruction, teachers’ teaching experience and years 
of service in EMUEPS were found. In section B there were 18 questions designed 
according to a five-point Likert Scale which were analysed in terms of their means 
and standard deviations. In Section C there were seven Yes/No questions which 
were analysed according to their percentages. The information in Part 1 was used to 
answer the first part of the research question, which was concerned about the 
appropriateness of the resources and the adequacy of the facilities in terms of 
supporting effective autonomous learning. Part 2 of the questionnaire was comprised 
of rank order questions, which were analysed by calculating their means. In Student 
Questionnaire there were three rank order questions and in Teacher Questionnaire 
there were four. The information collected for this part was used to analyse the 
practices that the students, teachers and the SSSC staff engaged in in terms of the 
perceived usefulness of the activities and the preferred interaction patterns. For the
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rank order questions, those students and teachers who did not responded to all the 
items listed are excluded from the analysis
Results
The results of the study were based on the research questions that the 
researcher was supposed to analyse. Since the area of the investigation was broad, 
the questionnaire was used as a resource to find the relevant answers. Although 
means and standard deviations were used during the data analysis, in Part 1, Section 
B, standard deviations were used only to analyse the general agreement among 
students and teachers. They suggested that there was generally more agreement 
among teachers compared to the students.
Perceived Appropriateness of the Resources and Adequacy of the Facilities 
Tn Terms of Supporting Effective Autonomous Learning
In this section of Chapter 4 perceived appropriateness of the resources and 
adequacy of the facilities in terms of supporting effective autonomous learning in the 
SSSC were evaluated from different perspectives. To obtain the relevant data, the 
students and the class teachers were given questionnaires and the SSSC staff, 
specialist teachers and administration were interviewed.
Students’ and class teachers’ ideas were analysed according to the responses 
that they gave to Part 1, Section B and C of the questionnaires. The comments of the 
SSSC staff, specialist teachers and the administration were analysed in terms of their 
responses given to the interview questions.
The criteria issues of the evaluation process were mainly grouped under the 
following categories:
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Appropriateness of the Resources
• prepared materials
• library materials
• technological equipment;
• general feedback on the resources;
Adequacy of the Facilities
• atmosphere
• location of the materials
• help provided
• study hours
• record keeping
• necessity of an SSSC
Each issue was separately dealt from different perspectives under the above
titles.
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Appropriateness of the Resources 
Prepared Materials.
Table 1
Student And Teacher Responses Related To The Prepared Materials At The SSSC.
Student Questionnaire Teacher Questionnaire
Part 1, Section B
Q n M SD n M SD
7 161 3.94 1.15 23 3.78 0.74
8 159 3.68 1.25 24 3.75 0.85
9 160 3.91 1.10 23 3.74 0.81
10 159 3.79 1.13 22 3.64 0.90
11 155 3.38 1.24 24 3.50 0.72
12 160 3.78 1.01 24 3.38 1.06
Note. The mean (M) reflects: l=Never 2=Rarely 3=Sometimes 4=Mostly 5=Always
When the means of the students’ and teachers’ responses are looked at it can 
be concluded that both students and teachers “mostly” find the SSSC resources, e.g. 
in question 7 computer activities (M=3.94 and M=3.78), in question 8 print materials 
like newspapers and magazines (M=3.68 and M=3.75), in question 9 videos (M=3.91 
and M=3.74) and in question 10 listening materials (M=3.79 and M=3.64), useful. 
However, for students, the mean of question 11 (3.38) about the materials provided 
in the speaking room and for teachers, the mean of question 12 (3.38) about the 
worksheets in the SSSC reveal that they are only “sometimes” found useful.
The SSSC staff raised another issue about the usefulness of the materials as 
they believed that there is a need for more dictionaries and more materials, since 
skills were separated and grouped in files under very specific titles, like “adjectives”
or “passives”, in the new SSSC. They also suggested another section comprised of 
ESP materials to inform students about their future departments.
During the interviews with the specialist teachers, the interviewee responsible 
for proofreading of the materials produced pointed out that the use of the materials 
for the time being was not the most efficient and effective way for students to make 
use of them due to students’ great interest towards the Multimedia Area. Although it 
was seen as a normal interest, he suggested that students should be given projects or 
assignments that would require them to make use of the other SSSC materials to a 
fuller extent. Another specialist teacher suggested that reading, speaking and writing 
materials should be improved according to the interests of the students in order to 
attract students’ attention.
In general, as expressed by the SSSC team leader, the materials provided 
were considered much better compared to the content of the materials in previous 
years, and she stated that they aim to produce greater quantity of good quality 
materials in future. Another aim of the SSSC team was to maintain the link between 
the world and the SSSC resources by ordering more books and magazines so that 
students can use the centre as a source of information to meet their individual needs. 
They wanted to achieve this via e-mail and ordering current books, magazines and 
newspapers.
During the interviews both of the interviewees from the administration 
emphasised that the idea of using the SSSC was quite new for the typical learner at 
the EMUEPS because of their cultural and educational background. One 
administrator mentioned that when the SSSC carmot meet the “obvious and 
immediate” class needs of students e.g., preparing for tests, the students may not find 
the SSSC satisfactory. Therefore, as one of the interviewees expressed, the purpose
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of the SSSC is “to establish a link between what goes on in the classroom and what 
goes on outside the classroom”, but also “to go beyond the syllabus with the content 
of the materials in the SSSC”. He also pointed out that one of the roles of the SSSC 
was “to reinforce, recycle and enable students to study things that they did not 
understand in the classroom.” Therefore, as a future goal they aimed to guide 
students to the use of materials which are prepared for this purpose, providing 
opportunities for students to do their classroom projects using the resources in the 
SSSC.
In general, although most of the facilities were found to be useful, there was a 
need to improve the activities in the speaking room and to prepare the worksheets 
according to the interests and needs of the students.
Library Materials.
Table 2
Student And Teacher Responses Related To The Library Materials At The SSSC.
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Student Questionnaire Teacher Questionnaire
Part 1, Section B
M SD M SD
13 161 2.77 1.08 19 3.32 1.38
14 160 2.15 1.00 24 3.25 0.90
Note. The mean (M) reflects: l=Never 2=Rarely 3=Sometimes 4=Mostly 5=Always.
The means of question 13 (2.77 and 3.32) both for students and class teachers 
show that students “sometimes” make use of the dictionaries and books in the 
Library Area. The mean of the teachers’ responses given to question 14 (3.25) in 
reference to their students use of the graded readers concluded that they are 
“sometimes” used by the students. On the other hand, the mean of question 14
(2.15), for students, reveals that students “rarely” read the graded readers in the 
SSSC.
One of the class teachers said that one reason for students not reading the 
graded readers was not being able to borrow them to read at home. Similarly the 
SSSC staff said that students want to borrow books and sometimes take materials 
out, but as pointed out above, this was not possible. They said that the proportion of 
students who read books was very low (about 2%) because they cannot borrow them.
The trainer and the moderator of the SSSC team stated that they were in need 
of expanding the traditional area of materials in terms of reference books and graded 
readers and making these sections more challenging for students. They were also 
aware of the fact that not being able to borrow these books was a reason for students’ 
limited use of these resources but they said that there were a limited number of 
reference books and that the graded readers did not belong to the EMUEPS.
Both of the interviewees from the administration pointed out that the SSSC 
was still in a process of improvement that mostly depends on the school budget.
They also agreed that the books available in the SSSC were not sufficient and they 
needed to order new books, but they said that they would need time to make different 
books, e.g. graded readers and reference books, available in the centre.
By looking at the results of the questionnaires and the interviews, it can be 
concluded that students do not make use of the reference books and graded readers 
much in the SSSC for various reasons. This result suggests that there is a need to 
lend these resources to students so that they can make use of them outside the SSSC.
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Technological Equipment.
Table 3
Student And Teacher Responses Related To The Technological Equipment At The SSSC.
Student Questionnaire Teacher Questionnaire
Part 1, Section B
Q n M SD n M SD
15 161 2.70 1.23 24 3.21 0.93
16 161 3.75 1.18 24 2.75 1.07
17 161 2.78 1.17 23 2.57 0.95
Note. The mean (M) reflects: l=Never 2=Rarely 3=Sometimes 4=Mostly 5=Always
The responses given to questions 15 (M=2.70 and M=3.21) and 17 (M=2.78 
and M=2.57) revealed that both students and teachers find the technological 
equipment like computers and TV sets as “sometimes” being available for them to 
use when they need one. Although the mean of students’ response to question 16 
(3.75) revealed that they “mostly” find a free tape-recorder when they need one, the 
mean of teachers’ response to the same question (2.75) pointed out that teachers 
think that their students can “sometimes” find a free tape-recorder when they need 
one.
During the interviews with certain students, they did not complain about 
technical equipment as being insufficient. Similarly, one of the teachers said that 
there is plenty of room for all students to study in any area where they would like to 
study.
The SSSC staff did not mention any particular problems in terms of the 
technical equipment apart from the excess demand for use of the computers and the 
videos. They said that students would never be satisfied with the number of these 
because of their great interest, which requires that more are available.
In general, the equipment available in the centre was found to be adequate by 
the specialist teachers, although they said that there was a need for a printer (as 
members of the administration pointed out as well) for the immediate needs of the 
students using the SSSC.
During the interviews members of the administration pointed that the amount 
of equipment was sufficient for two classes (average 60 students) to study in the 
centre. They said that there were will be more computers and a printer for students 
next year.
Although there was a demand on part of the students for an increase in the 
number of the equipment like computers and videos, they were found to be sufficient 
to meet students’ present needs according to the class teachers, the SSSC staff, 
specialist teachers and the administration. A possible reason for students making 
such a request was most probably due to their great interest in using such facilities 
while studying in the SSSC.
General Feedback about the Materials.
Table 4
Student And Teacher Responses On General Feedback About the Materilas At The SSSC.
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Student Questionnaire Teacher Questionnaire
Part 1, Section B
Q n M SD n M SD
18 161 3.23 1.17 24 2.21 0.93
Note. The mean (M) reflects: l=Never 2=Rarely 3=Sometimes 4=Mostly 5=Always.
The mean of the students’ responses given to question 18 (3.23) suggested 
that students found these resources in the SSSC as “sometimes” being useful, 
whereas the teachers’ mean for question 18 (2.21) suggested that these resources
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were “rarely” useful. Some teachers said that there should be more variety in the 
centre in terms of the materials. In contrast, some other teachers said that they were 
pleased to see so many materials available in the centre compared to the previous 
years.
Supporting the these results, the SSSC staff mentioned that the materials were 
all well designed, but they were not interesting for students to make use of, 
especially the newspapers and magazines. They also suggested that equal 
importance should be given to all sections to draw the attention of the students.
According to the specialist teachers, the newly organised SSSC was 
perceived as being useful as there were students who wanted to study there. It was 
also suggested that “if the varied media available in the centres were used properly 
they would foster internalisation of the English language”.
One of the administrators pointed out that they would definitely increase the 
number of the cassettes both in the listening and speaking sections. They believed 
that, in general, the available resources in the SSSC were interesting compared to the 
previous years.
To sum up, the general feedback about the materials suggested that the 
resources were found to be interesting but, as suggested by the class teachers’ and the 
SSSC staffs responses, they needed to be prepared according to the interests of the 
students in order to increase their use.
Effectiveness of the Facilities 
Atmosphere.
Table 5
Student And Teacher Responses Related To The Atmosphere At The SSSC.
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Student Questionnaire Teacher Questionnaire
Part 1, Section B
M SD M SD
159 3.34 1.07 24 4.67 0.56
Note. The mean (M) reflects: l=Never 2=Rarely 3=Sometimes 4=Mostly 5=Always.
The mean of the students’ responses given to question 1 (3.34) showed that 
the atmosphere in the SSSC is “sometimes” found to be conducive for them to study 
there. However, the mean of teacher responses given to question 1 (4.67) showed 
that teachers think that the atmosphere is “always” conducive for students to study in 
the SSSC.
Some students who were interviewed while studying there said that they liked 
studying there because they had the opportunity to talk freely to their class teachers 
and friends and do activities that they need to study, as everything was available in 
one place. Similarly, most of the teachers who were interviewed said that they found 
the new SSSC enjoyable for students to study in and one said that compared to the 
centres in the past, the new centres were more like a self-study centre than a 
classroom.
The difference between the students’ and teachers’ responses given to 
question 1 reveals an important issue about the use of the SSSC, which was 
frequently mentioned in Part 3 of the Student Questionnaire. Most of the students 
stated that they wanted to have more “organised” study with “more study hours” in
the SSSC. They believed that one scheduled class hour was not enough for them to 
make best use of the SSSC. Although they were quite happy with their studies in the 
SSSC, as the interviews with them suggested, their cultural and educational 
background, as mentioned earlier by the administrative members, was a barrier for 
them to seeing the reason for using SSSC. Their responses given in Part 3 suggested 
that they believed more teacher control would result in more effective learning.
All of the SSSC staff said that students are now coming to the SSSC willingly 
compared to the previous year because of its welcoming atmosphere. The 
impressions of the specialist teachers on the SSSC was also positive and they said the 
new SSSC was attractive and impressive.
Both of the interviewees from the administration also stated that they find the 
newly organised SSSC very attractive for students to come and study in there. They 
also pointed out that the integration of different areas in one place was one of the 
good aspects of the newly organised SSSC. One of them said that the “nice, positive, 
relaxed, but work-oriented atmosphere of the SSSC is one of its striking aspects”.
This result suggested that the appearance of the SSSC was one of the major 
factors to convince the students to go and study there. Similarly, locating all the 
facilities in one place and providing necessary assistance for users were other factors 
that contributed to the success of the SSSC in terms of its atmosphere.
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Location of the Materials.
Table 6
Student And Teacher Responses Related To The Location O f The Materials At The SSSC.
Student Questionnaire Teacher Questionnaire
Part 1, Section B
Q n M  SD n M SD
2 160 3.63 1.07 24 4.25 0.94
Note. The mean (M) reflects: l=Never 2=Rarely 3=Sometimes 4=Mostly 5=Always
In question 2, the mean of students’ and teachers’ responses (3.63 and 4.25) 
implied that both the teachers and the students can “mostly” find the materials that 
they look for.
The students who were interviewed stated that if they face any difficulties in 
finding the materials they look for, they can get help from the staff. During the 
interviews, one teacher mentioned that colour codes used in the specification of the 
materials confuses the students and she suggested that instead of using colour initial 
letters of each level should be used while categorising the materials.
The interviews with SSSC staff revealed that students do not face any 
difficulties with the location of the materials based on their observations. They also 
added that the present coding system used in the locations of materials helped them 
to find the materials they are looking for and assisted in replacing them.
The specialist teachers said that colour codes were used to categorise the 
materials according to their level and code numbers were used for the classification 
of the materials among themselves. They believed that the colour codes provided 
visual help for students while finding the materials that they look for.
Both of the interviewees from the administration pointed out that the location 
of the materials was modelled after “an experienced, an internationally standard high 
level study centre”. As mentioned in Chapter 1, the SSSC of Bell Language School 
was followed as a model, hut tailored to the needs and characteristics of the students 
at EMUEPS. They said that this kind of organisation of materials is quite efficient 
since all the materials are displayed on relevant shelves.
From this discussion, it can be concluded that the care given to the 
categorisation and the indexation of the materials was useful. In particular, the 
students and teachers did not face much difficulty in terms of the location of the 
materials, as there is always someone to refer to for help.
Help Provided.
Table 7
Student And Teacher Responses Related To The Help Provided At The SSSC.
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Student Questionnaire Teacher Questionnaire
Part 1, Section B
Q n M SD n M SD
3 160 3.14 1.22 23 4.13 0.92
4 158 3.31 1.26 24 4.00 1.06
5 160 3.55 1.20 23 3.91 0.90
6 160 4.05 1.14 24 3.83 0.82
Part 1, Section C
Q n %(Yes) %(No) n %(Yes) %(No)
6 157 64 36 22 86 14
7 157 65 35 21 100 0
Note. The mean (M) reflects: l·=Never 2=RareIy 3=Sometimes 4=Mostly 5=Always
The mean of students’ responses to questions 3 (3.14) and 4 (3.31) revealed 
that the SSSC staff and their class teachers “sometimes” guide them to the available 
resources in the centre. However, when looked at the means of teachers’ responses 
given to questions 3 (4.13) and 4 (4.00) it can be concluded that teachers “mostly” 
believed that the SSSC staff help the class teachers and guide the students in the use 
of the available resources in the SSSC. The means of the students’ and teachers’ 
responses given to question 5 (3.55 and 3.91) showed that both students and class 
teachers “mostly” believed they had enough knowledge on how to use the available 
resources in the centre. Similarly, the mean of students’ and teachers’ responses to 
question 6 (4.05 and 3.83) pointed out hat they were “mostly” provided with the 
necessary help when they had problems in using the technical equipment.
In Part 1, Section C students were asked whether the SSSC was the best place 
to get individual attention in question 6 and 64% of them agreed on this. Teachers’ 
response to this question showed 86% positive agreement among the teachers who 
responded the question. Although 65% of the students who answered question 7 in 
Section C said that their class teachers encourage them to use of the SSSC, all the 
teachers who responded this question believed that they provide more than enough 
(100%) encouragement for their students to use the SSSC.
A group of students stated that it is very helpful to have someone to ask 
questions while studying and they added that such help is not available while 
studying at another place. One of the teachers said that he usually provided help 
when students asked for help on a specific area, but he wanted SSSC staff to guide 
the students more as they know the materials better than the class teachers do.
During the interviews, a class teacher said that some of the students do not 
know how to study and she suggested that students should be provided with weekly
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plans parallel to what they do in the classroom. Another teacher said that students 
need more guidance or workshops on how to make best use of the computers since 
most of the students do not have the habit of using computers.
Some class teachers interviewed pointed out that most of their students 
needed help and said that they were providing this guidance by dealing with students 
either individually or in groups if they shared similar problems. On the other hand, 
some teachers believed that it was the students’ responsibility to identify their 
problems and then refer to the teachers for help on how to handle these problems. 
These teachers believed that the request for help should first come from the students 
and then the teachers should guide them. Another teacher gave an example from her 
experiences in the SSSC related to one of her students. She said, “I had a student 
who was shy and was usually sitting in a comer in the classroom, but during the 
SSSC hours I had time to observe him and deal with him. I talked to him when he 
needed help and now this student is more active in class”. Similarly, another teacher 
mentioned that since students are inexperienced in using such a centre, teachers 
should guide them, considering their needs, and encourage them to use the SSSC.
The SSSC staff stated that there are usually fifty students in the SSSC in one 
scheduled-class hour and without the help of the class teachers it would be very 
difficult to help students, keep records of the lent materials, and deal with the 
security of the centre at the same time. An SSSC staff member pointed out that if 
teachers identify the needs of their students it would be much easier and beneficial 
for students to study in the SSSC as they would know what to study. They believed 
that when teachers encourage students and show interest in their problems, students 
also get interested in learning. They suggested that the benefits of the SSSC should 
be emphasised frequently by the class teachers.
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During the interviews, the specialist teachers and the administrative members 
of the SSSC mentioned the training provided for the SSSC team, the SSSC staff, the 
class teachers and the students in general to give some insights into the help provided 
in the SSSC.
The specialist teachers stated that they were trained on how to inform the 
SSSC staff and the class teachers about the purpose of the SSSC in order to help 
them guide the students who are unfamiliar with the use of the centres. Similar to the 
SSSC staff, the specialist teachers also stated that the teachers were very important, 
as they were the key elements in communicating with students since the SSSC staff 
could not fully devote their time in guiding students because of their other 
responsibilities in the SSSC. It was also stated that the orientations provided in the 
SSSC both for class teachers and the students were not sufficient and that these will 
be followed by further training since there always be something new to present (e.g. 
during the interviews the SSSC team leader said that they were planning to prepare 
pathways for those who are unfamiliar with the content and the use of the SSSC, a 
menu of all the materials available in the centre and suggested weekly study plans).
When the administrators were asked about the help provided in the SSSC 
they mentioned first the help maintained with the training of the specialist teachers 
by Susan Sheerin both in EMUEPS and in Bell Language School in Cambridge, UK 
via British Council. The training of the specialist teachers was continued with one 
the interviewees, who was responsible for the professional development of the team 
members. During this training period, the specialist teachers were provided with “a 
kind of management training, organisation, in working as a team, in setting up 
realistic targets and in dividing labour”. Besides this training, a trainer was 
permanently assigned to deal with the problems of the specialist teachers working in
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the SSSC team. The training of the SSSC staff was maintained by the teacher­
training unit, but they did not get regular training or help as provided to the specialist 
teachers. The class teachers were not provided with such organised training as 
provided to the specialist teachers and partly to the SSSC staff On the other hand, 
both the class teachers and the students were provided with class orientations. The 
administrators both stated that training is an ongoing process and they would be 
providing this kind of help, especially to the SSSC staff and teachers, to enable them 
to deal with students using the SSSC. One of the interviewees answered this 
question with the exact words of Sheerin during the consultancy meetings, who said, 
“It is not possible to convince the students of the value of the SSSC without the 
involvement of the teachers”. Therefore, it was expected of the teachers to 
encourage learners on the benefits of the SSSC.
Although the help provided in the SSSC was “mostly” found to be useful 
both by class teachers and the students, the rest of the informants pointed out the 
importance of teacher guidance in introducing the purpose of the SSSC to their 
students. In conclusion, the encouragement of the class teachers was revealed to be 
crucial in convincing the students of the value of the SSSC.
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Study Hours.
Table 8
Student And Teacher Responses Related To The Study Hours At The SSSC.
Student Questioiuiaire Teacher Questionnaire
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Part 1, Section C
Q n %(Yes) %(No) n %(Yes) %(No)
2 161 60 40 23 74 26
3 159 31 69 22 100 0
4 159 24 76 24 63 38
When students were asked about the general study hours of the SSSC in 
question 2, their responses showed that 60% of the students study in the SSSC during 
the open-access hours. Students’ responses given to question 3 revealed that 69% of 
the students said that the open-access hours offered by the SSSC were not convenient 
for them. The responses given to question 4 once again stressed that 76% of the 
students said that the SSSC was not open when they needed to use it. During the 
interviews, some students said that they do not like the compulsory attendance 
requirement because students who do not want to study were making a lot of noise, 
disturbing the ones who were studying. However one of the interviewed students 
suggested that the SSSC had to be more controlled by teachers. He also said that one 
hour of study was not enough for learning to take place.
In the Teacher Questionnaire, in question 2, teachers were asked whether the 
compulsory class hours were beneficial for their students to become independent 
learners and 74% of the teachers responded to this question by saying “yes”. When 
they were asked the same question about the open-access hours in question 3, they 
showed 100% agreement on the benefit of the open-access hour for students to
become independent learners. The answer of teachers to question 4, which required 
the class teachers to decide whether the working hours of the SSSC was convenient 
for their students to make use of the SSSC, showed that 64% of the teachers agreed 
on them as being convenient. During the interviews, one teacher mentioned that 
there is a negative feeling against the centres caused from the previous years and she 
thought that compulsory hours are necessary to overcome this attitude towards the 
SSSC by making students and teachers go and see what is available.
One of the difficulties of the SSSC staff, as they mentioned during the 
interviews, was related to students who came to the SSSC only because of the school 
attendance requirement during the scheduled-class hours. They said that they had to 
be careful to see who is coming for this reason, as they were usually the ones who 
were causing trouble and disturbing the other students. They also reported that 90% 
of the students were using the open-access hours to use the Internet and watch video 
films. They said that during the open-access hours, a limited number of students 
worked on their own and only 5% of the students were described as being aware of 
their own needs.
Specialist teachers were all aware of the fact that the main goal of the SSSC 
was to encourage learners to take responsibility of their own learning and they were 
aware that having compulsory class hours was against the nature of the SSSC. On 
the other hand, they stated that the cultural background of the students, as they all 
come from a teacher-centred education system, prevented them from taking 
responsibility for their own learning. This was explained by one of the specialist 
teachers as a “lack of motivation, fear of the unknown, fear of not being able to use 
the facilities available there, prevented students to make best use of the centre.” 
Therefore, to them, the stage of scheduled-class hours was necessary to convince the
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students of the benefits of the SSSC and help them leam how to use the available 
resources in order to reinforce the classroom teaching and use other language-related 
materials and activities.
One of the interviewees from the administration stated that by making the 
students go to the SSSC, autonomy, which is the main goal of such centres is taken 
away. On the other hand, he claimed that the use of compulsory class hours was the 
only way to train students on the way to autonomy and to give them the opportunity 
to experience the SSSC. He also pointed that after introducing the SSSC to the 
students, then, they would end with an all-open-access hour.
In terms of the open-access hours, both members of the administration said 
that the SSSC is open for 20 hours for students to make use of when they need to 
study there for their own needs. Their only worry during the open-access hours was 
to make sure that the students were using the SSSC “for educational means”. One of 
the interviewees stated that 70-80% of students went there during scheduled-class 
hours and 50-60% during the open-access hours, which meant the students were 
making use of the SSSC during both t}^es of study hours.
One of the worries of the administrators about keeping the SSSC for longer 
periods was that if they had longer periods of open-access, would there be a regular 
number of students who would use it. They expressed clearly that keeping the 
centres open for longer periods would mean hiring people to work there, which 
meant extra money. They said that they had experienced this before and the result 
was not a success in terms of the number of the students using it. On the other hand, 
they said that they might open the centre during the weekends depending on the 
request coming from the students.
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The result of the questionnaires and the interviews suggested that the open- 
access hours were not always convenient for students to study there. However, 
everybody was aware of the necessity of the scheduled-class hours as a main step for 
the training of students towards autonomy and making them aware of the facilities 
available in the SSSC.
Necessity of the SSSC.
Table 9
Student And Teacher Responses Related To The Necessity Of The SSSC.
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Student Questionnaire Teacher Questionnaire
Part 1, Section C
Q n %(Yes) %(No) n %(Yes) %(No)
5 160 89 11 24 100 0
In Section C, in question 5, students were asked about their idea on the 
necessity of having an SSSC in EMUEPS and 89% of them agreed on the need for it. 
In the Teacher Questionnaire, question 5, which was about the necessity of having an 
SSSC in EMUEPS was responded 100% positively by teachers
During the interviews, a class teacher said that the SSSC provides better 
communication between students and teachers. Another teacher said that such a 
centre provides students an opportunity to start working on their own with the help of 
the SSSC staff and the class teachers. For example, she preferred her students to use 
the SSSC for their projects because for these students, who were in their first year in 
the university, the university library was fnghtening and too big. She said that in the 
previous years asking for students to do projects was very difficult, but now as her 
students were more relaxed because they were not afraid of doing these projects. She 
also added that her students are now more aware that there are other ways to learn
English outside the classroom. She concluded by saying that the SSSC makes a great 
contribution to students’ language learning process. Another teacher said that such a 
centre is necessary to train students on how to work alone and to have self- 
awareness.
To the SSSC staff, the SSSC was necessary to guide students parallel to their 
class work and also to help students to identify their needs on an individual basis.
One of the specialist teachers stated that the SSSC was an obvious need in the 
overall program. It was frequently mentioned by the specialist teachers that the 
purpose of the SSSC was to reinforce what has been taught in the classroom. As 
expressed by one member “they are a positive and extremely useful concept that one 
and all must recognise”, and he added, “they will work for us if we continue to work 
for them”.
The members of the administration explained the necessity of the SSSC in 
reference to the Teachers Handbook (pp 2-3). The SSSC was seen as a way to 
develop study skills relevant to academic work, to foster autonomy in the learning 
process and to achieve exposure to the English language indirectly with the use of 
the SSSC.
All the informants were in total agreement on the necessity of the SSSC as it 
was a great opportunity for students to get individual attention and become 
autonomous. It was also beneficial for students to develop their own study skills in 
becoming more individualised.
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Record Keeping.
Table 10
Student And Teacher Responses Related To Record Keeping At The SSSC.
Student Questionnaire Teacher Questionnaire
Part 1, Section C
Q n %(Yes) %(No) n %(Yes) %(No)
1 156 39 61 23 90 10
The responses of the students given to question 1 in Section C, which was 
about referring to the information on the Student Record Card, revealed that 61% of 
the students said that they did not refer to it while studying in the SSSC. A student 
said that he doesn’t make use of Student Record Cards while studying there. He said 
that he fills it in only because it is compulsory.
Teachers’ responses to question 1 revealed that 90% of teachers find the 
Student Record Card as being important for students to refer to while studying in the 
SSSC. Some teachers said that they want to examine the Student Record cards, but 
since they did not have much time, they were unable to do this. Another teacher said 
that when a student has a problem and does not know what to do, he uses the Student 
Record Card to provide the necessary help and guidance for the student. Another 
teacher mentioned that ideally the Student Record Card was beneficial, but teachers 
were not referring to them while guiding their students.
The SSSC staff said that when they need to guide a student, first they look at 
his or her Student Record Card and guide that student accordingly. They said that 
the aim of the Student Record Cards was to use them in giving class reports, but they 
complained that teachers did not use them for this aim. They claimed that the 
Student Record Card did not achieve its aim.
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The specialist teachers explained that the main aim of the Student Record 
Card was to encourage the learners to be more analytical about their learning needs 
by looking at what they did in the SSSC. The suggested uses of such a record for 
teachers was to refer to while evaluating the performance of their students’ outside 
classroom learning and to give students advice referring to the Student Record Card. 
For specialist teachers, the Student Record Card was used to see which materials 
were being used in the SSSC. They said that they were using these cards as a 
reference while preparing materials for the SSSC in order to reflect the needs of the 
students. Ideally, they expected the students to see these cards as their possession 
and refer to them before and after studying in the centre.
As one of the interviewees from the administration expressed, the Student 
Record Card was used to inform the students on what they did in their period of 
study in the SSSC. They also aimed for class teachers to refer to them while 
evaluating the progress of students over a year when giving the class reports. 
Another aim in using the Student Record Cards was to provide information for the 
administration on the progress of the SSSC. They wanted to use it to see how the 
students were making use of the SSSC and in which areas.
Although the Student Record Card had multiple purposes, differing for 
students, class teachers, the SSSC staff, specialist teachers and the administration, 
they were not used effectively by the students, as their responses revealed. This 
result suggested that students were either not well-informed about the uses of these 
cards or not convinced about the need in their individual studies to identify their 
needs and see the progress they were making.
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Practices Carried out in the SSSC in Terms of the Perceived Usefulness of the 
Activities and the Preferred Interaction Patterns 
In order to collect information about the actual practices that the students, 
class teachers and the SSSC staff engaged in in the newly organised SSSC, students’ 
and class teachers’ responses were evaluated through the given questionnaires. Then 
the mean of each item was found and finally the means of the items were ranked 
from the most important to the least important reason for going to the SSSC. The 
SSSC staff, specialist teachers and the members of the administration who took part 
in the establishment of the SSSC were interviewed in order to obtain their ideas on 
these practices. Finally, in order to provide more concrete data, observations were 
held during both open-access and scheduled-class hours. After each observation, 
some teachers and students were interviewed and then they were asked specific 
questions about their practices in the SSSC.
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Background Information
Reasons for Going to the SSSC.
Table 11
Student And Teacher Responses Related To The Reasons For Going To The SSSC.
Student Questionnaire Teacher Questionnaire
Items o f Question 1 M R M R
because it is compulsory 149 6.46 8 23 3.09 1
to spend time with friends 149 7.58 9 23 7.22 9
to work with computers 149 3.80 1 23 3.35 2
to get prepared for exams 149 5.15 4 23 5.43 5
to watch video films or documentaries 149 5.24 5 23 4.96 3
to read magazines or newspapers 149 6.10 7 23 7.22 9
to study on areas o f difficulty 149 5.01 2 23 5.48 6
to do listening activities 149 5.06 3 23 5.52 7
to prepare homework assignments 149 5.72 6 23 5.39 4
to improve proficiency in language skills 149 5.06 3 23 6.57 8
Note 1. The lowest mean represents the most important reason and the highest mean represents the 
least important reason for going to the SSSC.
Note 2. R = rank order o f means.
The most important reason given by students for going to the SSSC was to 
work on the computers (M=3.80), as they seemed to enjoy their studies with the 
computers. Another reason for them to go to the SSSC to work with computers was 
to increase their personal knowledge of computers while learning something. 
Similarly, the teachers were also aware of this great interest and they thought that 
this was the second most important reason for students to go to the SSSC (M=3.35). 
The response of the SSSC staff suggested that this was the most important reason for 
students’ use of the SSSC. It was also observed during both the scheduled-class
hours and the open-access hours that the students were waiting in front of the SSSC 
to be able to work on a computer.
In the mean time, spending time with friends, the least important reason for 
students to go to the SSSC (M=7.58), was in the same order in the teachers’ ranking 
(M=7.22). When the SSSC staff were asked whether the students were using the 
SSSC to spend time with their friends they said that this was true for students who 
were using the centres only for attendance requirement and who were, therefore, 
disturbing their friends by talking to them.
However, there was an important disagreement between the responses of 
teachers and students, as teachers believed that the most important reason for 
students to go to the SSSC was the institutional attendance requirement (M=3.09). In 
contrast, for students, this was the eighth most important reason to go to the SSSC 
(M=6.46). When certain class teachers were interviewed on this issue, they only 
mentioned it as something which was contradicting the aim and nature of the SSSC. 
All of them shared the same idea, as “an ideal SSSC should be all open-access”. The 
response of the teachers was reflecting what they believed, which actually did not 
seem to reflect the students’ attitude towards the compulsory hours. The SSSC staff 
reported that there were some students who were coming only because of attendance 
requirement and they needed to watch these students in case they disturb students 
who were studying by talking to them. However, they expressed, as mentioned 
previously by the administrative members, that the cultural background of most of 
the students made it necessary to have compulsory class hours in order to make best 
use of the SSSC.
A similar contradiction appeared in terms of going to the SSSC to do 
listening activities and to improve their proficiency in language skills. For students.
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listening activities were the third most important reason to go to the SSSC (M=5.06), 
similar to improving proficiency in language skills (M=5.06); whereas, teachers 
believed that listening activities were the seventh (M=5.52) and improving 
proficiency in language skills was the eighth most important reason for students to go 
to the SSSC (M=6.57). However, during the observations many students were 
observed to be studying in the listening section.
During the interviews students who were working in this area said that the 
activities and the available equipment were quite useful for them, as it was not 
available at home. They also stated that they were not doing much listening practice 
in the classroom. Other students studying in the listening section said that they had 
difficulty with listening sections in the tests and, with the help of these listening 
activities, they were trying to raise their grades on the tests. The contradiction 
between teachers and students seemed to be due to the fact that students were not 
using these sections much when their teachers were around during the scheduled- 
class hours instead; they preferred to get more help from their teachers on other 
things that they had difficulty with.
Students, as the interviews revealed, believed that any kind of activities (e.g. 
listening to songs, watching films, documentaries, computer activities, reading 
newspapers) were means of gaining proficiency in language skills. However, 
teachers expected them to be dealing with more language-related studies in order to 
improve their proficiency in language skills.
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Activities Perceived As Useful
Table 12
Student And Teacher Responses Related To The Activities Perceived As Useful In The SSSC.
Student Questionnaire Teacher Questionnaire
Items o f Question 2 M M R
reading newspapers or magazines 135 5.53 4 19 6.58 8
watching video films or documentaries 135 4.76 3 19 5.11 4
studying in the listening area 135 4.37 2 19 4.00 2
working on prepared worksheets 135 5.79 5 19 4.00 2
studying in the computer area 135 3.33 1 19 2.74 1
studying in the speaking room 135 6.45 8 19 6.11 7
studying the grammar books 135 5.53 4 19 4.37 3
reading the graded readers 135 6.84 9 19 5.32 5
watching the satellite TV 135 6.31 7 19 6.05 6
doing writing practices 135 5.96 6 19 6.58 8
useful activity done at the SSSC 
Note 2. R = rank order o f means.
Studying in the Computer Area. The mean of students’ and teachers’ 
responses given to this item (3.33 and 2.74) proved once again that the computers 
were perceived to be the most useful activity that the students were involved in in the 
SSSC.
During the interviews, students mentioned that the main reason for them to 
work on computers was the belief that computers would be beneficial for their 
further studies. They were both learning the first steps in using computers and also 
practising the language they were learning. During the observations, many students 
were observed to be working with computers and, especially during the open-access
hours, there were many students who were waiting in front of the doors of the SSSC 
during the breaks in order to find an empty place in the computer area. Five open- 
access hours were observed and 61 students in total used the computers. There were 
32 students who used them to send e-mails in Turkish, 18 students to use the Internet, 
6 students to play games and 5 students to do grammar exercises. During the 
scheduled hours there were 95 students who were observed to be using the computers 
to do grammar or vocabulary exercises from the available programmes and CDs. 
Besides these students, there were 4 students who used e-mail and Internet facilities.
Although it was the first item in teachers’ ranking, they also had some 
worries with regards to the use of computers. They said that these were really useful 
provided that the students were studying the appropriate level of activities and using 
them purposefully, with the guidance of certain tasks, to improve their proficiency in 
English. Some other teachers complained that such an interest prevented students 
from getting benefit from the other sections that were more beneficial for their 
English in general and their difficulties in their lessons.
The SSSC staff also shared similar worries, saying that most of the students 
were using these resources to use e-mail or play games, especially during the open- 
access hours. They complained about the students who were trying to connect to the 
Internet during the scheduled-class hours. The SSSC staff also complained that 
students did not use other educational resources that were more useful for them.
These responses revealed that the computers were the most important reason 
for students to go to the SSSC and students perceived them as the most useful 
activity that they were involved in. They were also believed to be useful for 
students’ language learning by class teachers and the SSSC staff provided that these 
activities had the purpose of increasing the students’ proficiency in English.
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Studying in the Listening Area. Both the means of student’ responses and the 
teachers’ (4.37 and 4.00) showed that studying in the listening area was the second 
most useful activity that students were involved in the SSSC.
During the open-access hour observations, there were 5 students who did 
listening practice and they said that this was a necessary practice for them in order to 
be more successful in their exams. During the scheduled class hour observations, 33 
students were doing listening practice. A group of students during the interviews 
said that they usually do listening exercises as they have difficulties in listening on 
exams. Another group of students said that they usually go to the SSSC to do 
listening activities and to watch videos in order to become familiar with English for 
their exams. Class teachers also pointed out that this is a very useful practice since 
they do not spend much time on listening in the classroom with such high quality 
equipment. The SSSC staff also agreed on the usefulness of the listening activities as 
they were contributing to the students’ language proficiency.
All groups perceived listening activities as being very useful for students’ 
language proficiency. Similarly, it appeared as the second most important reason for 
students to go to the SSSC and the second most useful activity that they perceived 
themselves to be involved in the SSSC.
Watching Video Films or Documentaries. According to students’ ranking the 
mean of watching video films or documentaries (4.76) revealed that it was the third 
most useful activity that students were involved in in the SSSC. When looked at the 
mean of this item (5.11), it appeared as the fourth most useful activity that the 
students were involved in in the SSSC in teachers’ ranking of the activities.
During the open-access hour, 12 students were observed to be watching 
films; however this number increased to 38 students during the scheduled-class hour
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and they were all watching documentaries. According to the class teachers, these 
films or documentaries did not have much benefit for students learning without the 
guidance of relevant tasks. The SSSC staff also shared the same idea as the teachers, 
saying that tasks were crucial for students to get educational benefit from these 
activities.
Although watching the video films or documentaries was perceived to be the 
third most useful activity by students, the ranking of this item revealed that they saw 
it as the fifth most important reason for going to the SSSC.
Studying the Grammar Books. The mean of students’ responses (5.53) 
revealed that this item was the fourth most useful activity that students said they 
were involved in in the SSSC. Teachers’ response to this item (4.37), similar to the 
students’ response, revealed that they saw this as the third most useful activity that 
can be done during the SSSC hours.
Although students were not making much use of the grammar books available 
in the centre, they were mostly studying with their teachers on things that they did 
not understand or had difficulty with, either from their course books or from the 
handouts given in their lessons.
Watching the Satellite TV. The mean of student responses to watching the 
satellite TV, (6.31) revealed that it was the seventh most useful activity according to 
the students’ mean ranking. The mean of teachers’ responses (6.05) revealed that for 
teachers it was the sixth most useful activity for their students to be done during the 
SSSC hours.
During the open-access hour, nobody was observed to be watching the 
Satellite TV. During the scheduled hour, although 11 students were observed to be
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watching the Satellite TV, they did not seem very much interested, as they were 
talking to each other and leaving their seats from time to time.
The teachers and the SSSC staff who were interviewed said that the 
programmes were not interesting for students to watch them beneficially. The SSSC 
staff also mentioned that there was no particular reason for students to watch the 
available programs as they were not making use of tasks.
This result again suggested that the students wanted to watch the satellite TV 
to have a good time, but since the programs were not interesting for them they did 
not consider this activity as useful.
Studying in the Sneaking Room. The mean of students’ responses (6.45) 
showed that studying in the speaking room was the eighth most useful activity in 
their views. Similarly, the mean ranking of teachers’ responses (6.11) revealed that 
they perceived it as the seventh useful activity that the students could do at the SSSC.
The reason for this low ranking, as a group of students claimed during the 
interviews, was that there was nothing else to do apart from recording their voices 
and singing. As the observations revealed, students were using this room only for 
fun without any specific purpose.
When teachers were asked about the importance of these rooms they said that 
these rooms would be very useful if there were more challenging materials and 
equipment. The staff also shared the same worries as teachers did and they said that 
this room was not properly used as it was not ready. One SSSC staff member said 
that they sometimes used this room when students wanted to have conversations with 
them in English.
As pointed out by the class teachers and the SSSC staff, this room needed to 
be bettered both in terms of the materials and the activities available in there.
77
Doing Writing Practices. The mean of students’ responses to this item (5.96) 
revealed that doing writing practice during the SSSC hours was the sixth most useful 
activity according to the students’ ranking. The mean of teachers’ responses to the 
item (6.58) revealed a similarity to the students’ ranking, as this activity perceived to 
be the eighth most useful activity that students were involved in according to the 
teachers.
During the observation there was one particular class who made use of SSSC 
hours to do writing activities with their teachers. This group was involved in writing 
and those who had finished writing were involved in doing other practice in other 
areas.
When the teacher who made use of the writing activities in the SSSC was 
asked the reason for using the SSSC for writing activities, she said that she preferred 
using these hours for tutorials as she was directly guiding her students in writing. 
Although she was not using the facilities available in the centre to guide her students, 
she was using the comfortable environment of the SSSC to have relaxed interaction 
with her students.
This result suggested that the available writing materials in the SSSC were 
not fully used by the students. Instead, teachers were guiding their students and 
dealing with them individually to provide help them in their areas of difficulty.
Reading Newspapers or Magazines. The mean of responses given to this 
item (5.53) revealed that students perceived reading newspapers and magazines as 
the fourth most useful activity that they were involved in in the SSSC. In contrast, 
the mean of teachers’ responses revealed the same item (6.58) was considered to be 
one of the two least useful activities according to the teachers ranking. (The other is 
doing writing practices).
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During the observations in open-access hours only one student was observed 
to be reading a magazine, but this number increased to 16 during the scheduled-class 
hours. While 11 of them were reading magazines, 5 of them were reading 
newspapers. There were also five more students who were doing nothing but talking 
while sitting at the tables with their friends who were leafing through the magazines 
and the newspapers. Students did not properly use this section. One of the important 
reasons given by the teachers was the fact that these materials were usually old and 
they were not interesting for their students. The SSSC staff also shared the same 
idea as teachers and they thought that it was necessary to have current issues of such 
materials that were chosen according to students’ interests.
This information about the newspapers and magazines suggested that 
although it was considered the seventh most important reason for students to go to 
the SSSC, it revealed that students still found this practice as useful to be involved in 
in the SSSC.
Reading the Graded Readers. The mean of students’ responses to this item 
(6.84) showed that reading graded readers was the least useful activity. However, 
the mean of teachers’ responses (5.32) showed that this item was the fifth most 
useful activity for students to do at the SSSC.
The main reason for this was, as one student mentioned, due to the fact that 
they were not able to borrow books. Only one student who was interviewed said that 
he made use of the graded readers, as his teacher asked for a summary. During the 
observations there was only one student who was reading a storybook
As mentioned by students, teachers were also aware of the reasons for 
students not to make use of this resource. One class teacher said that she was lending 
her own graded readers to her students and that her students really liked reading
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these books and were exchanging them with each other when they finished one. The 
SSSC staff also mentioned the same reason as the students and the class teachers did 
for not making much use of the graded readers, although they were perceived as 
quite useful.
Again, as the results of the questionnaires and the interviews suggested, less 
use of the graded readers was due to the fact of not being able to borrow them for 
self-study at home.
Working on Prepared Worksheets. The mean of students’ responses (5.79) 
showed that for them working on the prepared work sheets, was the fifth most useful 
activity that they were involved in in the SSSC. Whereas the mean of teachers’ 
responses to this item (4.00) revealed that they viewed it as the second most useful 
activity that students should do during their SSSC studies.
During the interviews only five students were observed who were studying 
using the prepared worksheets. They were usually doing exercises from their 
coursebook or supplementary materials from their lessons. As these students reported 
during the interviews, they preferred doing activities that required teacher help or use 
of technological equipment while studying in the SSSC.
Although teachers were aware of the importance of these materials, as shown 
by the questionnaire result, students were not making the best use of these materials, 
as seen in the observations. The SSSC staff explained this by saying that students 
were ignoring the usefulness of these materials because of their interest in 
technological equipment, especially computers. Another reason for that was that the 
computer activities were more challenging for students to be involved in during their 
studies in the SSSC. The SSSC staff said that this also affected the use of the 
materials in the other sections like studying on the prepared worksheets. They also
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emphasised that it was impossible to force students to do something that they do not 
want to do without the encouragement of the class teachers.
The result of the teacher questionnaire and the observation during the 
scheduled-class hours revealed that there was no effort on the part of the teachers to 
guide the students towards the prepared worksheets.
Preferred Interaction Patterns 
Table 13
Student And Teacher Responses Related To The Preferred Interaction Patterns In The SSSC.
Student Questionnaire Teacher Questionnaire
Items Question 3 Question 3 Question 4
n M R n M R n M R
to study with friends 151 3.03 4 23 1.83 1 22 1.82 2
to study with teacher help 151 2.36 3 23 2.39 3 22 3.00 3
to study with the SSSC staff help 151 2.32 2 23 3.17 4 22 3.45 4
to study alone 151 2.28 1 23 2.00 2 22 1.55 1
Note 1. The lowest mean represents the most preferred interaction pattern and the highest mean 
represents the least preferred interaction pattern
Note 2. R = rank order o f means.
Friends. The mean of students’ responses to this item (3.03) revealed that 
studying with friends was the least preferred activity according to the students’ 
ranking. On the other hand, throughout the observations it was the one of the most 
commonly used interaction patterns during the scheduled-class hours. Students who 
were using the video and the satellite TV or reading magazines or the newspapers 
were usually working in pairs and sometimes in groups. In particular, students who 
were studying books or materials or were studying their coursebooks were mostly 
working in groups.
The mean of teachers’ responses to question 3 (1.83) revealed that according 
to their observations in the SSSC, studying with friends was the most common 
interaction pattern. However the mean of teachers’ response to this item in question 
4(1.82) showed that teachers preferred their students to study with their friend as the 
second interaction pattern to be used in the SSSC.
The SSSC staff stated that they would prefer students working with their 
teachers’ guidance, instead of working with their friends in order to get familiar with 
the use of the SSSC.
This result suggested that although studying with friends was the least 
preferred interaction among students, as revealed in the responses of class teachers 
and the SSSC staff, it seemed to be the most common interaction pattern among the 
students studied in the SSSC.
Class Teachers. The mean of students’ responses about studying with the 
help of the class teachers (2.36) revealed that it was the third preferred interaction 
type among the students. Especially, during the observations students who were 
working in groups were also getting help from their class teachers. There were a few 
students that the teachers dealt with individually while walking around the SSSC.
The mean of teachers’ observed interaction patterns, in question 3, in terms of 
working with class teachers (2.39) implied that it was their third preferred interaction 
type for the students. Similarly, the mean of teachers’ response to question 4 (3.00) 
revealed that teachers preferred this interaction type as their third preference.
The SSSC staff pointed out that besides the teachers who were interested in 
the problems of their students, there were some who were just sitting as if they had 
no role in the SSSC.
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The teachers’ responses and the observations revealed that studying with the 
help of the class teachers was the third preferred interaction pattern in the SSSC. 
Although students said that it was the third interaction pattern that they made use of 
in the SSSC, they were still in need of teacher guidance in most of the SSSC 
activities, as the observations suggested.
The SSSC Staff The mean of students’ response to studying with the help of 
the SSSC staff (2.32) was that it was the second most preferred interaction pattern. 
During the observations students mostly interacted with the SSSC staff to ask for the 
help about the use of technical equipment and the location of certain materials. 
However, during the interviews, most of the students stated that they expected the 
SSSC staff to be more interested in their problems.
The mean of teachers’ observations of their students’ interaction with the 
SSSC staff (3.17) suggested that this was the students’ last preference. This was also 
the last preference of the class teachers in terms of students’ interactions as the mean 
of this item (3.45) in question 4, in Teacher Questionnaire suggested.
The SSSC staff stated that their other responsibilities were a barrier for them 
becoming more interested in the students and interacting with them more. As stated 
by students, the SSSC staff usually interacted with them when they had problems in 
using the technical equipment or finding the location of particular materials.
This result suggested that students were in need of interaction with the SSSC 
staff, but due to the other responsibilities of the SSSC staff, this interaction was not 
maintained successfully.
Individual. The mean of students’ responses to working alone (2.28) showed 
that this was the most preferred interaction pattern among the students. They wanted 
to study alone in the SSSC without the direct control of the class teachers and the
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SSSC staff. In particular, students working with computers or listening equipment 
preferred working individually in the SSSC.
Although students were mostly studying individually while using computers 
and listening equipment, there were only four students during the observations who 
studied alone while practising on subjects that they had difficulty with.
The mean of teachers’ responses to this item (2.00) showed that teachers 
observed that working alone was the second most preferred interaction type among 
the students studying in the SSSC. On the other hand teachers’ mean to question 4 
(1.55) showed that this interaction type was actually the most preferred interaction 
type among the teachers. As they expressed it during the interviews, they wanted 
their students to be autonomous and independent learners and they believed that 
working alone was the most suitable interaction pattern for this aim.
During the interviews, the SSSC staff mentioned that there were only a 
limited number of students who used the centres appropriately, but they did not 
mentioned anything particular about this interaction pattern. They believed that at 
the initial stages of the students’ use of the SSSC, they should work with the 
guidance of their class teachers, as they were mostly familiar with the needs of the 
students and aware of their individual differences.
These results and opinions suggested that students, class teachers and the 
SSSC staff felt that working individually was the most ideal interaction type that 
students should have during the SSSC hours. However, it was very clear that 
students were in need of guidance while performing certain activities that they could 
not handle on their own.
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CHAPTERS CONCLUSION
Overview of the Study
In this study the SSSC at EMUEPS was analysed in order to evaluate its 
effectiveness. This involved analysing the appropriateness of the resources and 
adequacy of the facilities in supporting effective autonomous learning and the 
practices that the students, teachers and the SSSC staff were engaged in in the SSSC 
in terms of the perceived usefulness of the activities and preferred interaction 
patterns. The newly organised SSSC was a planned establishment as a result of a 
continuous training of the specialist teachers who have brought the SSSC to its 
current position. As stated in the Teachers’ Handbook of EMUEPS (1998-99), these 
centres were expected to contribute to the development of autonomy in students so 
that they could improve their English and learn more effectively in both their 
classrooms and departmental studies.
The research was carried out including perspectives from different groups 
who were directly or indirectly involved in the SSSC. Therefore, five groups, 
including 161 students and 24 class teachers from eleven classes, four SSSC staff, 
seven specialist teachers and two members of the administration were involved into 
the study. In order to increase objectivity, the classes were chosen as randomly as 
possible, focusing on their timetables to avoid possible clashes for the observations. 
On the other hand, other informants, such as the SSSC staff, the specialist teachers 
and the administrative members of the SSSC, were chosen purposefully to collect 
sufficient information for the study.
The instruments of the study were a preliminary e-mail questionnaire, a 
questionnaire designed in two versions, one for teachers one for students, 
observations, and interviews at different stages of the study. Since the study
involved different informants, the nature of the instruments changed accordingly in 
order to collect the relevant information.
First, the preliminary e-mail questionnaire was made use of in order to collect 
information about the new SSSC as the study was largely carried out away from the 
research area. The questionnaire was the basis of the study and it was prepared in 
two parallel versions to collect concrete answers from both the students and the class 
teachers who were directly involved in the activities of the SSSC. Then the 
observations and short interviews took place at the classes that were given the 
questionnaire, in order to triangulate data and so obtain a more reliable result from 
the study. Finally, the SSSC staff, specialist teachers and the administration were 
given interviews in order to learn their insights into the SSSC.
The collected data was analysed depending on the nature of the instruments. 
For the questionnaire the means, standard deviations, and percentages were 
calculated depending on the nature of the questions. For the observations, the 
number of the individuals involved in different activities in different areas, their 
interactions were noted. For the interviews, ideas were grouped under certain 
categories and referred for relevant information during the analysis stage. Therefore, 
the questionnaire, observations and interviews were used in the data triangulation 
process of the study to maintain a link between what different informants said and 
what was observed.
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General Results and Conclusions
The main purpose of the study was to analyse the current effectiveness of the 
SSSC in supporting effective autonomous learning through the use of the available 
resources and appropriate facilities and the practices carried on in the SSSC.
The first research question required collecting information relating to the 
appropriateness of the resources and adequacy of the facilities in terms of supporting 
effective autonomous learning from the point of view of students, class teachers, the 
SSSC staff, specialist teachers and administration. For this research question, as in 
the others, the questionnaire, observations and interviews were used to triangulate the 
data to reflect different points of views involved in the SSSC.
The second research question required collecting information about the 
practices of students, class teachers and the SSSC staff in the newly organised SSSC. 
This research question was analysed in terms of the perceived usefulness of the 
activities that students were involved and different interaction patterns that students 
preferred in relation to the class teachers’ observations on students in these two 
areas. In relation to this research question, students’ reasons for going to the SSSC 
were summarised and used as a reference. For this section, the observations and the 
interviews were used to maintain the reliability of the data triangulation process.
Appropriateness of the Resources and Adequacy of the Facilities in Terms of 
Supporting Effective Autonomous Learning
Data relating to the first research question pointed out that in general the 
SSSC was found to be useful compared to previous centres. In particular, the 
atmosphere of the current centres was found to be a motivating factor for most of the 
students to go to the SSSC. In addition to this, the variety of technological 
equipment and the available materials was another factor which contributed to the 
effectiveness of the SSSC. The location of the materials with the new indexing and 
categorisation of them was found to be effective by students.
In general, all groups involved in the study were aware of the necessity of an 
SSSC at EMUEPS. This suggested that the resources and the facilities available in
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the SSSC and the practices that the students were involved were contributing to their 
language learning process.
Besides the successful application of certain elements, there were some other 
issues which required some attention. These issues were in general about the help 
provided in the SSSC, general feedback on the resources, use of the Student Record 
Card and the study hours of the SSSC.
As was mentioned earlier, in the literature review, teachers have a very 
important role in guiding the students towards autonomy in using resources 
appropriate for their needs. As discussed by Sheerin (1989), the helper in the SSSC 
was expected to train the learners by helping them to identify their needs, define their 
objectives, select appropriate materials, choose appropriate study techniques, 
organise themselves by deciding when, where, how often and how long to carry their 
study and evaluate and monitor their progress. It was a good idea and a perfect 
arrangement on the part of the administration to have all the three class teachers in 
one place during the scheduled hours in the SSSC to provide the necessary guidance 
for their students. As the student questionnaire revealed, students did not need help 
in their use of the technological equipment, as there was always a technician or an 
SSSC staff member to help (which were also intended to be the key elements of a 
self-access centre according to Little (1989)). However, they needed help both from 
the SSSC staff and their teachers when they had language-related difficulties. This 
revealed that students, who were accustomed to seeing their teachers or a “knower” 
during the learning process, wanted to feel secure knowing that there was always a 
guide to refer to. As one of the specialist teachers said, this might have been a result 
of the “fear of unknown”. Therefore, both the teachers and the SSSC staff were 
required to be in close contact with the students in the initial stages of their use of the
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SSSC to provide the necessary guidance. Since the SSSC staff was revealed to be 
heavily engaged with paper work and the organisation of the SSSC, the class 
teachers were the only people who could provide this security for their students.
Another issue was the lack of knowledge of the resources available, 
especially for the students and the class teachers. This problem revealed itself when 
general feedback about the resources was asked for. Although teachers were happy 
with the variety of the resources, they were not making use of them while dealing 
with students’ difficulties in specific areas such as writing or grammar. Students also 
lacked this information, as they were not referring to the prepared worksheets while 
studying classroom-related language problems. This result suggested that there 
should be more information provided about the content of the materials for the class 
teachers so that they can guide their students. As mentioned in Aston’s (1993) study, 
the solution in this case could be involving learners’ in the SSSC. For example there 
could be project that would involve the learners in analysing the SSSC and informing 
their fiiends of their findings.
The problem with the use of the Student Record Card was mainly due to not 
using it according to its aim. At first it was decided to use this record while giving 
class reports to the students, but unfortunately, later, it was not used for this purpose. 
Despite all of the teachers agreeing that it was a usefixl device to refer to, students did 
not seem to be aware of its importance in evaluating their achievement. Although 
there were teachers and SSSC staff who were guiding the learners by looking at their 
cards, students were not comfortable with its use, seeing it as a kind of urmecessary 
procedure that has to be carried out in the SSSC. This result implied that students 
should be convinced about its importance for their SSSC studies. Similarly,
89
Dickinson (1987) pointed out the importance of being able to guide students about 
keeping records of their work.
Practices Carried out in the SSSC in Terms of the Perceived Usefulness of the 
Activities and the Preferred Interaction Patterns 
The second research question gave information about the practices carried out 
in the SSSC, examining the perceived usefulness of the activities and the preferred 
interaction patterns. The results suggest some interesting conflicts between teachers 
and the students, especially in terms of the compulsory attendance requirement and 
listening activities as a reason for going to the SSSC.
Although going to the SSSC because of the compulsory attendance 
requirement was the eighth reason given by students, teachers claimed that it was 
students’ main reason. On the other hand, during the open-access hours many 
students were observed to be waiting in front of the SSSC to have access to a 
computer or a video. Moreover, some students who were interviewed stated that 
they wanted to have longer study hours and more organised studies in the SSSC.
The reason for teachers making such an assumption might be their idealistic 
approach to the use of the SSSC. They feel it should be all open-access, where all 
the decisions concerning the use of the SSSC are left to the students. Referring to the 
self-access models explained by Miller and Rogerson-Revel (199.3), the present 
SSSC can be exemplified both as a supermarket model, where students have the 
opportunity to choose what they would like to do, and also as a controlled access 
system with certain control elements in its use. However, this control was not in 
terms of the use of the resources under the direct guidance of the class teachers, as in 
the controlled access systems, but with the regular use of the SSSC maintained with 
the compulsory class-hours under the guidance of the class teachers.
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The listening activities as a reason for going to the SSSC were third in the 
order of importance according to students; whereas, according to the teachers’ they 
were the seventh. One reason for this difference may be that the listening activities 
are ones that students can generally do independently during both open-access and 
scheduled class hour studies in the SSSC. Therefore, the teachers do not see their 
studetns engaged in these activities since it is usually the other activities that the 
students turn to their teachers for guidance (e.g. prepared worksheets). However, the 
means of both students’ and teachers’ responses revealed that listening activities 
were perceived to be the second most useful activity that the students can do in the 
SSSC.
When the practices of the students are looked at, two interesting results are 
noticed. One of them is about reading the newspapers and magazines and the other 
is about working on prepared work sheets.
Although reading newspapers and magazines appear as the seventh reason for 
students to go to the SSSC, they also appear as the fourth most useful activity that 
they perceive themselves as involved in in the SSSC. On the other hand, teachers do 
not consider this either as an important reason for students to go to the SSSC or as a 
useful activity to be carried out in the SSSC. They believed that the old issues of the 
newspapers and magazines were a negative aspect of the SSSC and this usually made 
these resources less used.
Another interesting point was about working on prepared worksheets. 
Although students’ responses revealed that it is the fifth most useful activity, teachers 
mean ranking shows that it is the second most useful activity for students to do in the 
SSSC. However, teachers do not seem to be encouraging the use of worksheets, 
referring to them only from time to time while dealing with the student problems.
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For example, during the data collection period, many teachers and students were 
observed to be using the course books or materials distributed in the classroom; 
whereas, the same issues might have been dealt with by the use of the prepared 
worksheets. This would serve for two purposes: first, to introduce the ideal use of 
the SSSC resources, and second, to go beyond the classroom limits.
Another interesting result suggests that teachers, although being 
uncomfortable with the interest of students towards computers, complained that 
students ignored the usefulness of the other materials. However, the same class 
teachers considered the computers as the most useful activity that their students were 
involved in in the SSSC.
The results of the study in terms of students’ interactions showed that 
although students said that they did not prefer working with their friends, they 
appeared to be using this interaction pattern more than the other interaction patterns 
during observations. The main reason for this might be misinformation about the 
purpose of the SSSC. Since students consider these places for individual study, they 
may have felt the necessity of saying that the right thing to do in the SSSC is to study 
alone.
Surprisingly, students preferred interacting with the SSSC staff as their 
second option and ranked the teachers as the third. This suggests that the role of the 
SSSC staff should be reconsidered and should change its direction towards students. 
The excessive workload of the SSSC staff could be shared with student assistants, as 
is done in other university self-access centres, e.g., Bilkent University, Ankara.
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Limitations of the Study
In this study only a limited number of students’ and class teachers’ 
approaches and attitudes towards the SSSC at EMUEPS were reflected. Only eleven 
classes and their teachers participated in the study. The majority of the SSSC staff, 
the specialist teachers and the administrative members who were responsible for the 
SSSC were included in the study, though it was not possible to include a greater 
number of students and class teachers, for practical reasons. Therefore, the results of 
the study cannot be generalised as a reflection of the whole population of the 
students and class teachers at the EMUEPS.
Another limitation of the study was in terms of the questionnaire design. 
Including broad areas of the newly redesigned SSSC made the process of the data 
analysis take longer than expected. This was because the case study was conducted 
abroad and the researcher could not see that process of change in the SSSC while it 
was taking place. Therefore, the questionnaire had two focuses: one to collect the 
necessary information relevant to the research questions; and, the other, to provide 
any necessary background information for the researcher during the process of data 
analysis.
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Institutional Implications
One of the major implications of this study was the need for informing 
students of the purpose of the SSSC in order for them to make better and more 
effective use of it. As the results of the study suggested, students were using the 
SSSC only for one reason -  technological equipment, especially computers. 
However, there were some other resources available which would have provided
them better opportunities to meet their individual needs, e.g., prepared worksheets or 
language-related problems that were connected to classroom teaching.
This was due to the fact that students need to be better informed about the 
SSSC resources and facilities. This requires the SSSC staff and especially the class 
teachers’ co-operation with the specialist teachers on consciousness raising and 
learner-training issues. Therefore, the results suggest that there is a need for 
incorporating the SSSC staff and the class teachers, indirectly, with the facilities 
provided in the SSSC as human resources, especially in guiding students towards 
self-direction via self-instruction. Of course, it would be an extra burden for both the 
SSSC staff and the class teachers, but there could be some other alternatives to 
lighten their workload. For example, as in practice at the EMU university library, 
there could be student assistants to deal with the paperwork necessary for the SSSC 
regulations. This would allow the SSSC staff to spend more time dealing directly 
with students. This would also make good use of the educational background of the 
SSSC staff, since all of them - except one - has an English teaching certificate. It 
would also be very good for the SSSC staff to make use of their educational 
background as a way to improve their knowledge in the area of education.
The class teachers could spend some part of their class hour with their 
students in training them on how to eontinue their SSSC studies before going there. 
They could prepare a study plan together, focusing on students’ individual needs, 
interests and preferences, as suggested by Sheerin (1989). Therefore, both the SSSC 
staff and the class teachers could better guide the students on the way towards 
autonomy, by giving them better opportunities in self-access learning.
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Further Research
A topic for further research is the incorporation a learner-training program 
through the use of the available resources and the facilities in the SSSC. This would 
be a very beneficial study for the present needs of the institution in terms of learner 
training.
Another topic for further research is the incorporation of the school 
curriculum into the SSSC materials preparation. Although this issue was mentioned 
by the SSSC team as one they wanted to cover in the coming years, it requires 
defining the needs and the requirements of the school syllabus to be complementary 
to the SSSC activities.
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APPENDIX B 
E-mail Questionnaire
Dear colleagues,
I am an MA TEFL graduate student at Bilkent University and I am doing a research 
study on the Students’ Self-Study Centre (SSSC) at Eastern Mediterranean 
University English Preparatory School (EMUEPS).
This questionnaire is prepared to have your opinions related to the SSSC and I 
believe your responses will help me a great deal with my research. The responses 
will be kept confidential and no one will know your specific answers to these 
questions. I will be very grateful if you would take a few minutes to complete the 
questions below.
Thank you 
Ayfer Şen
1. What is your understanding of the purposes of the Students’ Self-Study Centre at 
EMUEPS?
2. Do you think the present SSSC achieve the purposes which are mentioned 
above?
3. What kind of materials and resources are available in the SSSC at EMUEPS? 
Which ones are more frequently used?
4. What is the present role of class teachers in students’ use of the SSSC at 
EMUEPS?
5. What is the present role of the SSSC staff who work at the SSSC at EMUEPS?
6. Can you please specify one positive and one negative aspect of the SSSC at 
EMUEPS?
7. What are the links, if any, between the studies in the classroom and the SSSC at 
EMUEPS?
8. How do you think an SSSC can be most helpful as an out of class learning 
environment for students?
9. Do you have any further comments? 
If yes, please specify.
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APPENDIX C
STUDENT QUESTIONNAIRE
Dear students,
I am an MA TEFL graduate student at Bilkent University and I am doing a research 
study on the Students’ Self-Study Centre at Eastern Mediterranean University 
English Preparatory School.
This questionnaire is prepared to have your opinions related to the SSSC and I 
believe your responses will help me a great deal with my research.
The responses will be kept confidential and no one will know your specific answers 
to these questions.
Thank you,
Ayfer ŞEN 
(Instructor)
PARTI
A) Background information
Please fill in the following information.
Sex: M Age:
Language level: Beginner_ Elementary_ Pre-intermediate
Intermediate Upper-intermediate_
Department of your choice:
Duration of your instruction at the Preparatory School:
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B) General feedback about the Students’ Self Study Center (SSSC) at the 
EMUEPS
Please respond to the following statements by circling the appropriate choice as 
in the following scale.
1 NEVER (N = 1)
2 RARELY (R = 2)
3 SOMETIMES (S = 3)
4 MOSTLY (M = 4)
5 ALWAYS (A =5)
1- The atmosphere in the SSSC is conducive to my studies there.
N=1 R=2 S=3 M=4 A=5
2 -  1 can easily find the materials I am looking for in the SSSC.
N=1 R=2 S=3 M=4 A=5
3- The SSSC staff guide me to the available resources in the centre to improve my 
language skills.
N=1 R=2 S=3 M=4 A=5
4- My teachers guide me to the available resources in the SSSC to improve my 
language skills.
N=1 R=2 S=3 M=4 A=5
5 - 1 have enough knowledge on how to use the technical equipment available in the 
SSSC.
N=1 R=2 S-3 M=4 A=5
6 - 1 can get help when I have problems in using the technical equipment.
N=1 R=2 S=3 M=4 A=5
7- Computer activities in the SSSC are useful. 
N=1 R=2 S=3 M=4 A=5
8- Print materials like newspapers and magazines in SSSC are useful. 
N=1 R=2 S=3 M=4 A=5
9- The videos in the SSSC are useful. 
N=1 R=2 S=3 M=4 A=5
10- The listening materials in the SSSC are useful.
N=1 R=2 S=3 M=4 A=5
11- The materials provided in the speaking room are useful. 
N=1 R=2 S=3 M=4 A=5
12- The worksheets in the SSSC are useful. 
N=1 R=2 S=3 M=4 A=5
13-1 make use of the dictionaries and books in the reference section. 
N=1 R=2 S=3 M=4 A=5
14-1 read graded readers in the SSSC. 
N=1 R=2 S=3 M=4
15-1 can find a free computer in the SSSC when I need one. 
N=1 R=2 S=3 M=4
A=5
A=5
16-1 can find a free tape-recorder in the SSSC when I need one.
N=1 R=2 S=3 M=4 A=5
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17-1 can find a free TV set in the SSSC when I need one. 
N=1 R=2 S=3 M=4
18- The resources in the SSSC are interesting. 
N=1 R=2 S=3 M=4
A=5
A=5
C) Individual comments about the SSSC at the EMUEPS
Please respond to the following statements by circling the appropriate choice.
1- 1 refer to the information on the Student Record Card while studying in the SSSC.
yes no
2 -  1 study in the SSSC in open access hours.
yes no
3- Open access hours offered by the SSSC are convenient for me.
yes no
4- The SSSC is open whenever I need to use it.
yes no
5 -  1 believe it is necessary to have an SSSC in EMUEPS.
yes no
6 -  1 believe the SSSC is the best place to get individual attention.
yes no
7- My teachers encourage me to use the SSSC.
yes no
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PART 2
A) Specific reasons for going to the SSSC at the EMUEPS
Please rank the following statements in order of importance by numbering them 
from 1 to 10.
1= the most important reason for going to the SSSC
( . . . )
10= the least important reason for going to the SSSC
1-1 go to the SSSC..............................
_____a) because it is compulsory.
_____ b^) to spend time with my friends.
_____c) to work with computers.
_d) to get prepared for exams.
_e) to watch video films or documentaries, 
f ) to read magazines or newspapers.
_g) to study something I have difficulty with.
h) to do listening activities.
i) to prepare homework assignments.
j )  to improve my proficiency in language skills.
Others, (please specify):
2- The most useful activities that I have done at the SSSC are
_____a) reading newspapers or magazines.
_____b) watching the video films or documentaries.
_____c) studying in the listening area.
_____d) working on the prepared work-sheets.
_____e) studying in the computer area.
_____f ) studying in the speaking room.
_____g) studying the grammar books.
_____ h^) reading the graded readers.
_____i) watching the satellite TV.
J )  doing writing practices.
Others, (please specify):
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Please rank the following statements in order of importance by numbering them 
from 1 to 4.
1= the most important reason for going to the SSSC
( . . . )
4= the least important reason for going to the SSSC
3- In the SSSC, I prefer...............................
_____ a) to study with my friends.
_____b) to study with the help of our class teachers.
_____ c) to study with the help of the SSSC staff
_____ d) to study alone.
Others, (please specify):
PART3
Please answer the following questions as accurately as possible.
1- What is your expectation of having an SSSC in an institution like EMUEPS ?
2- Do you believe studying in the SSSC is beneficial to improve your proficiency in 
English?
If so how ? If not why ?
3- What do you most like/dislike about the SSSC ?
Further suggestions that you think might help to improve the practical use of the 
SSSC:
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ö ğ r e n c i  a n k e t i
Sevgili öğrenciler,
Bilkent Üniversitesi MA TEFL Programı’nda halen lisans üstü eğitim almaktayım ve 
Doğu Akdeniz Üniversitesi Hazırlık Okulunda Bireysel Çalışma Merkezi ile ilgili bir 
araştırma yapıyorum.
Bu anket sizlerin Bireysel Çalışma Merkezi’ne yönelik fikirlerinizi almak üzere 
hazırlanmıştır ve inanıyorum ki, cevaplarınız araştırmamla ilgili olarak bana büyük 
yarar sağlayacaktır.
Cevaplarınız gizli kalacak ve kimse sorulara verdiğiniz yanıtları bilmeyecektir.
Teşekkür ederim,
Ayfer Şen 
(Okutman)
BÖLÜM 1
A) Özbilgi
Lütfen aşağıdaki formu doldurunuz.
Cinsiyetiniz; K Yaşınız
Lisan düzeyiniz: Beginner_
Pre-intermediate
Elementary_
Intermediate
Upper-intermediate_
Seçtiğiniz bölüm:
Ne kadar zamandan beridir Hazırlık Okulu’nda eğitim görüyorsunuz:
B) Doğu Akdeniz Üniversitesi Hazırlık Okulu’ndaki Bireysel Çalışma Merkezi 
hakkındaki genel düşünceleriniz
Lütfen aşağıdaki ölçeği kullanarak, uygun seçeneği daire içine alınız.
1 ASLA (A = 1)
2 NADİREN (N = 2)
3 BAZEN (B = 3)
4 ÇOĞUNLUKLA (Ç = 4)
5 HER ZAMAN (H = 5)
1- Bireysel Çalışma Merkezi’ndeki atmosfer çalışmam için uygundur.
A=1 N=2 B=3 Ç=4 H=5
2- Bireysel Çalışma Merkezi’nde aradığım materyalleri kolayca bulabilirim.
A=1 N=2 B=3 Ç=4 H=5
3- Bireysel Çalışma Merkezi görevlileri dil becerilerimi ilerletmem için, beni 
merkezde var olan kaynakları kullanmam konusunda yönlendirirler.
A=1 N=2 B=3 Ç=4 H=5
4- Öğretmenlerim dil becerilerimi ilerletmem için, beni merkezde var olan 
kaynakları kullanmam konusunda yönlendirirler.
A=1 N=2 B=3 Ç=4 H=5
5- Bireysel Çalışma Merkezi’nde var olan teknik araç-gereçleri kullanmak için, 
yeterli bilgim vardır.
A=1 N=2 B=3 Ç=4 H=5
6- Teknik araç-gereçleri kullanırken problem çıktığında yardım alabileceğim birileri 
vardır.
A=1 N=2 B=3 Ç=4 H=5
7- Bireysel Çalışma Merkezi’ndeki bilgisayar aktiviteleri yararlıdır.
A=1 N=2 B-3 Ç=4 H=5
8- Bireysel Çalışma Merkezi’ndeki gazete ve dergi gibi yazılı kaynaklar yararlıdır.
A=1 N=2 B=3 Ç=4 H=5
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9- Bireysel Çalışma Merkezi’ndeki videolar yararlıdır. 
A=1 N=2 B=3 Ç=4 H=5
10- Bireysel Çalışma Merkezi’ndeki dinleme materyalleri yararlıdır.
A=1 N=2 B=3 Ç=4 H=5
11- Bireysel Çalışma Merkezi’ndeki konuşma odasında sağlanan materyaller 
yararlıdır.
A=1 N=2 B=3 Ç=4 H=5
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12- Bireysel Çalışma Merkezi’ndeki çalışma materyalleri yaralıdır.
A=1 N=2 B=3 Ç=4 H=5
13- Referans bölümündeki sözlük ve kitaplardan yararlanırım. 
A=1 N=2 B=3 Ç=4 H=5
14-Bireysel Çalışma Merkezi’nde, seviyelere göre gruplandırılmış hikaye kitaplarını 
okurum.
A=1 N=2 B=3 Ç=4 H=5
15- İhtiyaç duyduğumda boş bir bilgisayar bulabilirim. 
A=1 N=2 B=3 Ç=4 H=5
16- İhtiyaç duyduğumda boş bir teyp bulabilirim.
A=1 N=2 B=3 Ç=4 H=5
17- İhtiyaç duyduğumda boş bir televizyon seti bulabilirim. 
A=1 N=2 B=3 Ç=4 H=5
18- Bireysel Çalışma Merkezi’ndeki materyaller ilgimi çekecek niteliktedir.
A=1 N=2 B=3 Ç=4 H=5
C) Doğu Akdeniz Üniversitesi Hazırlık Okulu’ndaki Bireysel Çalışma Merkezi 
hakkındaki kişisel yorumlarınız
Lütfen aşağıdaki sorulara uygun seçeneği daire içine alarak cevap veriniz.
1- Bireysel Çalışma Merkezi’nde çalışırken, Öğrenci Kayıt Kartındaki bilgilere 
başvururum.
evet hayır
2- Serbest Çalışma Saatlerinde Bireysel Çalışma Merkezi’nden yararlanırım.
evet hayır
3- Bireysel Çalışma Merkezi tarafından önerilen Serbest Çalışma Saatleri benim için 
uygundur.
evet hayır
4- Bireysel Çalışma Merkezi’ni bana gerekli olan her anda açık bulabiliyorum.
evet hayır
5- Doğu Akdeniz Üniversitesi Hazırlık Okulu Bireysel Çalışma Merkezi’nin 
gerekli olduğu kanısındayım.
evet hayır
6-Bireysel Çalışma Merkezi, öğrencilerin öğretmenlerinden bire bir ilgi 
alabalecekleri, en uygun ortamdır.
evet hayır
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7-Öğretmenlerim Bireysel Çalışma Merkezi’ni kullanmam konusunda beni teşvik 
eder.
evet hayır
BÖLÜM 2
Lütfen aşağıdaki cümleleri, önem derecelerine göre, 1 ’den lO’a kadar 
numaralandırınız.
l=Bireysel Çalışma Merkezi’ne gitmek için en önemli neden 
(···)
10=Bireysel Çalışma Merkezi’ne gitmek için en önemsiz neden
1 - B irey sel Çalışma Merkezi ’n e ...................................
_____ a^) zorunlu olduğu için giderim.
_____ b^) arkadaşlarımla vakit geçirmek için giderim.
_____c) bilgisayarda çalışmak için giderim.
_____d) sınavlara hazırlanmak için giderim.
_____e) video filmi veya belgesel izlemek için giderim.
_____f) dergi veya gazete okumak için giderim.
_____g) anlayamadığım konuları çalışmak için giderim.
_____ h^) dinleme çalışması yapmak için giderim.
_____i) ödev hazırlamak için giderim.
J )  dil becerilerindeki yeterliliğimi ilerletmek için giderim.
Diğerleri, (lütfen belirtiniz):
2- Bireysel Çalışma Merkezi’nde yaptığım en yararlı etkinlik
a) gazete veya dergi okumaktır.
_b) video filmi veya belgesel izlemektir.
_c) dinleme bölümünde çalışmaktır.
d) önceden hazırlanmış materyaller üzerinde alıştırma yapmaktır.
e) bilgisayar bölümünde çalışmaktır.
f) konuşma odasında çalışmaktır.
g) dilbilgisi kitaplarına çalışmaktır.
_h) seviyelere göre gruplandırılmış hikaye kitapları okumaktır, 
i) uydu aracılığıyla televizyon izlemektir, 
j )  yazma çalışmaları yapmaktır.
Diğerleri, (lütfen belirtiniz):
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Lütfen aşağıdaki cümleleri, önem derecelerine göre, 1 ’den 4’e kadar 
numaralandırınız.
l=Bireysel Çalışma Merkezi’ne gitmek için en önemli neden
( . . . )
4=Bireysel Çalışma Merkezi’ne gitmek için en önemsiz neden
3- Bireysel Çalışma Merkezi’n d e ...........................................
_____ a^) arkadaşlarımla çalışmayı tercih ederim.
_____b) sınıf öğretmenlerimin yardımıyla çalışmayı tercih ederim.
_____c) merkez görevlileri yardımıyla çalışmayı tercih ederim.
_____d) yalnız çalışmayı tercih ederim.
Diğerleri, (lütfen belirtiniz):
BOLUM 3
Lütfen aşağıdaki sorulara mümkün olduğu kadar net cevaplar veriniz.
1- Doğu Akdeniz Üniversitesi bünyesinde kurulmuş olan Bireysel Çalışma 
Merkezi’nden ne gibi beklentileriniz vardır?
2-Bireysel Çalışma Merkezi’ndeki çalışamalarınızın İngilizce yeterlilik düzeyinizi 
ilerletmenizde yararlı olacağına inanıyor musunuz?
Eğer inanıyorsanız nasıl ? Eğer inanmıyorsanız neden?
3- Bireysel Çalışma Merkezi’nin en beğendiğiniz/beğenmediğiniz tarafları nelerdir?
Bireysel Çalışma Merkezi’nin gelişmesinde yararlı olacağını düşündüğünüz öneriler:
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APPENDIX D
TEACHER QUESTIONNAIRE
Dear colleagues,
I am an MA TEFL graduate student at Bilkent University and I am doing a research 
study on the Students’ Self Study Centre at Eastern Mediterranean University 
English Preparatory School.
This questionnaire is prepared to have your opinions related to the SSSC and I 
believe your responses will help me a great deal with my research.
The responses will be kept confidential and no one will know your specific answers 
to these questions.
Thank you,
Ayfer ŞEN 
(Instructor)
PARTI
A) Background information
Please fill in the following information.
Sex: M Age:
Teaching experience:
Years of service in Preparatory School:
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B) General feedback about the Students’ Self Study Center (SSSC) at the 
EMUEPS
Please respond to the following statements by circling the appropriate choice as 
in the following scale.
1 NEVER (N = 1)
2 RARELY (R = 2)
3 SOMETIMES (S = 3)
4 MOSTLY (M = 4)
5 ALWAYS (A = 5)
1- The atmosphere in the SSSC is conducive to my students' studies there.
N=1 R=2 S=3 M=4 A=5
2 -  1 can easily find the materials I am looking for my students in the SSSC.
N=1 R=2 S=3 M=4 A=5
3- The SSSC staff help the teachers in use of the available resouces in the SSSC.
N=1 R=2 S=3 M=4 A=5
4- The SSSC staff guide the students to the available resources in the SSSC.
N=1 R=2 S=3 M=4 A=5
5 - 1 have enough knowledge on how to use the technical equipment available in the 
SSSC.
N=1 R=2 S=3 M=4 A=5
6 - 1 can get help when I have problems in using the technical equipment.
N=1 R=2 S=3 M=4 A=5
7- Computer activities in the SSSC are useful. 
N=1 R=2 S=3 M=4 A=5
8- Print materials like newspapers and magazines in the SSSC are useful. 
N=1 R=2 S=3 M=4 A=5
9-The videos in the SSSC are useful.
N=1 R=2 S=3 M=4 A=5
10- The listening materials in the SSSC are useful.
N=1 R=2 S=3 M=4 A=5
11- The materials provided in the speaking room are useful. 
N=1 R=2 S=3 M=4 A=5
12- The worksheets in the SSSC are useful. 
N=1 R=2 S=3 M=4 A=5
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13- My students make use of the dictionaries and books in the reference section.
N=1 R=2 S=3 M=4 A=5
14- My students read the graded story books in the SSSC.
N=1 R=2 S=3 M=4 A=5
15- Students can find a free computer when they need one.
N=1 R=2 S=3 M=4 A=5
16- Students can find a free tape-recorder when they need one.
N=1 R=2 S=3 M=4 A=5
17- Students can find a free TV set when they need one 
N=1 R=2 S=3 M=4 A=5
18- The resources in the SSSC are interesting. 
N=1 R=2 S=3 M=4 A=5
C) Individual comments about the SSSC at the EMUEPS
Please respond to the following statements by circling the appropriate choice.
1- I believe it is important for students to refer to the Student Record Card while 
studying in the SSSC.
yes no
2 -  1 think the Compulsory Class Hours are beneficial for my students to become 
independent learners.
yes no
3 -  1 think the Open Access Hours are beneficial for my students to become 
independent learners.
yes no
4 -  1 think the working hours of the SSSC are convenient for students to make use of 
the SSSC .
yes no
5 -  1 believe it is necessary to have an SSSC in EMUEPS.
yes no
6 -  1 believe the SSSC is the best place for students to get individual attention.
yes no
7 -  1 encourage my students to use the SSSC.
yes no
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PART 2
A) Specific reasons for going to the SSSC at the EMUEPS
Please rank the following statements in order of importance by numbering them 
from 1 to 10.
1= the most important reason for going to the SSSC
(...)
10= the least important reason for going to the SSSC
1- Students go to SSSC................................
_____a) because it is compulsory.
_____ b^) to spend time with their friends.
_____c) to work with computers.
_____d) to get prepared for exams.
_____e) to watch video films or documentaries.
_____f) to read magazines or newspapers.
g) to study something they have difficulty with. 
_h) to do listening activities.
i) to prepare homework assignments.
j )  to improve their proficiency in language skills.
Others, (please specify)
2- The most useful activity that my students have done at the SSSC are
_____a) reading newspapers or magazines.
_____b) watching the video films or documentaries.
_____c) studying in the listening area.
_____d) working on the prepared work-sheets.
_____e) studying in the computer area.
_____f ) studying in the speaking room.
_____g) studying the grammar books.
_h) reading the graded readers. 
_i) watching the satellite TV. 
j )  doing writing practices.
Others, (please specify):_
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Please rank the following statements in order of importance by numbering them 
from 1 to 4.
1= the most important reason for going to the SSSC
(...)
4 = the least important reason for going to the SSSC
3- In the SSSC, my students prefer....................
_____a) to study with their friends.
_____ b^) to study with my help.
_____c) to study with the help of the SSSC staff
_____d) to study alone.
Others, (please specify):
4- In the SSSC, I prefer my students.................
_____a) to study with their friends.
_____ b^) to study with my help.
_____c) to study with the help of the SSSC staff.
_____d) to study alone.
Others, (please specify):
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PARTS
Please answer the following questions as accurately as possible.
1- What is the importance of having an SSSC in an institution like EMUEPS ?
2- Do you believe studying in the SSSC is beneficial for your students to improve 
their proficiency in English?
If so how ? If not why ?
3- What do you most like/dislike about the SSSC ?
Further suggestions that you think might help to improve the practical use of the 
SSSC:
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A Sample Observation Report
Scheduled Class Hour Observation 2
Class: Pre-intermediate X 
Class Teachers: A -  B -  C 
Time: 11:40-12:30 
Place: South Campus
Activities That the Students Were Involved in the SSSC
The Multimedia Area. There were eight students doing grammar exercises in 
the computer area with the company of a class teacher.
The Video & Satellite Area. There were four students who were watching 
documentaries and two of them were watching a documentary together wearing 
headphones. There were five students who were watching the satellite TV together 
but they were chatting at the same time. (They did not seem involved in watching 
the TV.) These students were also wearing headphones.
The Listening Area. There were two students who were doing listening 
practice using the prepared worksheets and they were working individually.
The Library Area. There were seven students who were doing grammar 
excesses from their coursebooks and four who were studying vocabulary excesses 
from the handouts which did not belong to the SSSC. There were five students who 
were working with two of their class teachers in a quiet comer getting help for the 
areas of difficulty. In another section of the library area, there were three students 
who were leafing through the magazines, talking loudly making a lot of noise.
Role of the class teachers
Teachers were guiding students and providing help when necessary. They 
were sometimes working with groups of students dealing with their language 
problems. One of the class teachers, who was assisting the students in the Computer 
Area, directed students to different resources at the beginning of the SSSC hour by 
looking at their Student Record Cards. The class teachers also took attendance after 
making sure that each student was involved in an activity.
Role of the SSSC staff
First, the SSSC staff warned the students to put their bags on a desk next to 
the counter and then warned them to fill in their Student Record Cards. They also 
reminded them to be involved in different activities if they were always working on 
computers.
While one was dealing with these procedures and keeping the record of the 
materials that the students borrowed (e.g. tapes, videos) the other SSSC staff helped 
the students providing help in terms of the location of the materials and use of the 
computers. Then, both continued walking around the students and providing help 
when required. From time to time they warned students who were making noise.
A P P E N D IX  E
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APPENDIX F 
Interview Questions 
Questions for Background Information
1. How long have you been involved in the self-access centres?
2. Did you get any training on self-access centres?
3. What were the reasons behind the establishment of the current SSSC?
4. Can you describe the process that you went through while setting up the SSSC? 
How long did this process take place?
5. What is your role in the current running of the SSSC?
6. What is your contribution to the resources and facilities available in the SSSC?
7. How do you maintain communication with people who are involved in the 
SSSC?
Questions Used in the Data analysis
1. What is the importance of self-access centres in language learning process?
2. What is the importance of the SSSC in an institution like EMUEPS?
3. Can you give us some information about the resources and facilities available in 
the SSSC? For example;
a) the atmosphere in the SSSC,
b) The location of the materials,
c) help and guidance provided in the SSSC,
d) use of computers,
e) newspapers and magazines,
f) use of videos and satellite TV,
g) use of listening section,
h) use of speaking room,
i) the prepared worksheets,
j) use of the reference section and graded readers,
k) adequacy of the technical equipment,
l) use of the Student Record Card and,
m) study hours
4. What are the weaknesses and strengths of the current SSSC?
5. What are your future plans/suggestions to better the current SSSC?
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Students
A P P E N D IX  G
Short Interview Questions
1. What did you do in the SSSC today?
2. What do you generally prefer doing?
3. Why do you prefer this/these activities?
4. What are your likes and dislikes in terms of the resources and facilities provided 
in the SSSC?
Class Teachers
1. Can you describe your role in the SSSC?
2. What practices were you involved in in the SSSC today?
3. What do you generally do?
4. Do you observe any changes in your students who have made most use of the 
SSSC?
If any, can you give examples?
5. What are your likes and dislikes in terms of the resources and facilities provided 
in the SSSC?
The SSSC Staff
1. Can you describe your role in the SSSC?
2. What practices were you involved in in the SSSC today?
3. What do you generally do?
4. What are your likes and dislikes in terms of the resources and facilities provided 
in the SSSC?
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Formal Permission from the Director of EMUEPS
10-1-1999
Assoc. Prof. Dr. Gülşen Musayeva 
Director, EMUEPS
I am an MA TEFL graduate student at Bilkent University and I am doing a research 
study on “Analysis of the current effectiveness of the Students’ Self Study Centre at 
EMUEPS in North Cyprus”.
The main concern of my MA research is to examine and analyse the student 
participation and available resources in the centre.
Therefore, I would like to have your permission to carry out observations, interviews 
and questionnaires at EMUEPS.
Thank you 
Ayfer Şen 
(Instructor)
